1 LANGUAGE | NSTRUCTI ON METHODOLOG ES FIELD OF THE | NVENTI ON 111 The
present invention generally relates to nethods and arrangenents for
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and time, a native or near-native grasp of the target Ianguage. Some methodologies may

be intended for students from a variety of different original linguistic or cultural
backgrounds, while others may be targeted towards students of a single specific
linguistic or cultural background. Allin all, the continued advent of greater global
cooperation and trade has meant that effective methodologies of foreign language
teaching and learning are becoming ever more important, whether in the context of non-
English speakers learning English in its role as an increasingly important and visible
global lingua franca, or in providing instruction in one or more widespread languages
(e.g., Mandarin Chinese, Arabic, or Spanish) associated with regions of increasing
economic, political and/or humanitarian importance.

[4] Much research has historically been geared towards ascertaining those factors in
a pedagogical setting that are most conducive to assisting a student in optimally
internalizing different aspects of the target language. The “Direct Method” of Berlitz and
‘Audiolingual Method” (or "Army Method”), quite well-known to even casual learners,
tend to involve a rote-based, repetitive approach that many have found to be
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Ianguagetra|n|n ar|n? over the’internet
lessons of increasing difficulty wherein actors engage in reiat:vely complex dlalogs (as

compared with the student’s likely level of proficiency at that point) that are first played
in their entirety without interruption, at full speed, and then are later replayed with
opportunities for student repetition. Such dialogs are scarcely different from the type of
dramatic presentation that might normally be seen in a TV show or movie targeted at
and understood by native or near-native speakers only. Between the two presentations
of dialog, there is an extended center section wherein an instructor (the producer of the
videos) engages in extensive demonstrations of different linguistic issues associated
with the dialog just seen. All discourse is entirely in French. This method can prove to
be of an inaccessibly high level to students for whom each respective episode is
intended, which could lead to students missing out on retaining various key concepts.



nore pre-recorded files that can include phrases or messages in a target
foreign |anguage are obtai nable over the internet froma "conversation
partner”, whereupon the [|earner can rgspond to that message (e.qg. by
repeatlng t he nessage) and send it to a third party (an "instructor"), who
can then provide an "instruction"” nessage relating to an assessnent of the
| earner's attenpt to speak in the target |anguage. Both of these

approag?fs L idtfer ﬁ&ib%’fnﬁ ﬁ%ﬂwotdeﬂgds%a %eya&%ea%ﬁ;\tynegs Rbuéd gfq d and

anti se | earni n Vi ron nt not nduci ve t o neani ng

Studont pealanis pad peishecsy . paienbapRicelps. Mvasv Raloniy 6621202 (BRmen Rlespi t e
the numer cafméméé LE @@hpﬁéf-ws{ee larGege Iéaw?ﬁ@meﬂewebm.ﬁe rAlinglized

SOl uti ons or ronpti n eclti ve econ an I ONn

ot s L Girer RN et bentta esion roaieer B e GSPey e TR  known
instructi dmnnmtdnﬂcﬂﬁdzlogbelmode Agiroriumiciayiors yaide édplags aseprssemgmtoidaemaa in

ef oot Vel b MELA o0 A 0K SHde ALORES 14 SEnAGs A BlodkOrliifol af 0ot

| anguage, e spoken co I"Tanguage
inar eas cﬁhamrﬁempmesrlamge tranmcma bmamlguqvgr tﬂu@mtemeha?mmdameene e
barriers” hhaty ré P&oﬁé&%thﬁ? &Wma@@é pﬁrQé’&r aﬁneesgéésnhrégtal;d%fdré qet

| anguage. Accor d ingly, an evolving need generally been recognlzed in
connect i or@Rguage ﬁf%wta'f‘ﬂ@e PXEHEE diernat f&?"ﬁ én@%‘ﬁ’@f‘ﬁ%‘o‘ﬁ BRrtesn y(ggRPON the

instructi qearhbxeéam@mﬂrf@tﬁdme%b d QbR gspeiiifly defmessege)@m ﬁndléﬂl\r?_\é\ﬂo\l (5]

t hodol ; h.as, d t
Ther e ar o WhiF e (G ABiTY H0S Rap HieR Frevecan JoREREET \Tesrode 4'Eiere e
present | y aspessheant etithe tdzockrtseattengt id spmapiretenargeniaegiagen Botreoftbesd ogi es of

foreign I aa[b%ﬁ?a@ﬁes 'llPéHaHgE't ps E;Qﬁ’-tt H?Jetl) Bro?)idﬂé?gd?ﬁeghm@ %# é\éﬁld aAd an‘u%]%lﬁbSt ic

chi | dhood" dent g gues t had
been succdeFNIRG anwirermesH npi r,egghly| cawgueg%toaeqw@gftih Wenﬁ ER@FCIHW@FI i ngui stic
input is preferably delivered via different types of dramatic interactions

between t wo cher-act or t hat sented live, vja nultinedia, or
Tl et RSB R A Be b ariafacdntt el ok ey PRI aHaToRs; o
frequency maﬁ@%f@r@eveapmgwﬂmmd isblitisns foCpropiating effective sacshd'lamduagti on” on

the part QheRlHIEIAP LRI Montol WS GRL EAafPLAEL! YEBenAigR) o nd! v

the deliv |nter mEeTe ' a cont ext,
and enbel Ihn@mmaﬂmcmrrﬂeﬂwé@logleﬁda nnhflanea%uqcaed rrp@Ststmg slodpnte lireeftactvely whi | e

W et ent Oflieeh iR fi88 Alcrdcbids Rl 81 1O hennick BHELAKS bERSAgEY 0, del [ ver y

with a story |ine inparting a experl ence' i ncl udi ng
a provi sidsigapgie SﬁP%ﬁib?W“R%ﬁ’rtqe(ﬂf B’@(tﬁ&? Iafta@agq 'H@dﬁ@%qr@b‘@ttmﬁ%ﬁ‘@ preferably

delivered a*rfa/drimeeak&tgtuiﬁmtlﬁnate m&@ﬁ@é}hers” fheser stmdmtmagmbeéradﬁérdes to be
appropriate for

ent s | ev afinement s and vari ations
on’ br baderSrbRBdT Brd AT SRR Aol S e e RUL BRET | nvent | on
wi || be appcamizden conreaticrheitid peidsgi roethods and arrangements for language
instruction that overcome the shortcomings and deficiencies of known methodologies

such as discussed heretofore.

SUMMARY OF THE INVENTION

[9] There are broadly contemplated herein, in accordance with at least one presently
preferred embodiment of the present invention, methodologies of foreign language
instruction that help students “relive” a "linguistic childhood”, thus allowing the students
to re-adopt techniques that had been successful in their first language acquisition.

[10] The linguistic input is preferably delivered via different types of dramatic
interactions between two “teacher-actors” that are presented live, via multimedia, or via
a hybrid of both. The linguistic input preferably includes "high frequency” vocabulary
and syntax items. “Comprehension” and “retention” on the part of students represent
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" Appl e Thiigdns on the part of the one or more students; wherein the pre-scripted dialog and
embellishments thereto are configured for recreating a learning environment akin to
childhocd first language acquisition.

[(13] Further, there is broadly contemplated in accordance with at least cne presently
preferred embodiment of the present invention, a multimedia arrangement for providing
instruction of a target language to one or more students whose native language is
different from the target language, the multimedia arrangement comprising an
arrangement for presenting dramatic interactions between at least two teacher-actors,
wherein each dramatic interaction: includes pre-scripted dialog primarily in the target
language between the at least two teacher-actors, the pre-scripted dialog involving
delivery of a plurality of preselected target language items; and includes
embellishments fo the pre-scripted dialog, the embellishments being adapted to
facilitate comprehension of the plurality of preselected target language items on the part
of the one or more students; wherein the pre-scripted dialog and embellishments
thereto are configured for recreating a learning environment akin to childhood first
language acquisition



[ 22] Appendix H: A sanple "Type 1 Display Substitute for Stage Pronpter”
for "Apple Thief' in the formof a "key |anguage item display". [23]
Appendi x J: A sanple "Type 2 Display Sybstitute for Stage Pronpter" for
"Apple Thief' in the formof a "beat” transcript. [24] Appendix K Text
and di al og acconpanying an illustrated story corresponding to "Apple
Thief'. [25] Appendix M A tabular listing of simlarities between the
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be better appreciated fromthe di scussi on provided herebel ow, and
particularly from Appendi x listing simlarities between the features of
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[23] Appendix J: A sample “Type 2 Display Substitute for Stage Prompter” for “Apple
Thief" in the form of a “beat” transcript.

[24] Appendix K: Text and dialog accompanying an illustrated story corresponding to
“Apple Thief”.

[25] Appendix M: A tabular listing of similarities between the features of childhood first
language acquisition and those of methodologies contemplated herein.

[26] The above-mentioned appendices all form part of the description of this invention.

INTRODUCTION TO THE DRAWINGS

[27] To help impart an even better understanding of the embodiments of the present
invention, the following Drawings are included herewith:
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t each j ustcooteenpldted geteit.anguage itemat a ti rre | n i sol ated contexts (i.e

wi thout a story setting). As such, the "skits" nay essentially be deened
to be verf/ limted and bri ef Pl ays" invol vi n% just a few dial ogs,

sonet i RRL] eveln pepordasnge witiieerretesied enttipdiment of Beanesest wemisentwohe two types
of dramat 'técHriHL%%%%éi%ﬁn alnguagee H5REHSH BFk brdadPEntdRbRidd: her ebel ow. [ 37]
Concei vably, | essons can be delivered in any of "three manners: 1. "live"
instruction (i.e., with teachers and student[s] in the same physical space,
such as a cl asiseatendf life. plagst bhd nedi a i nstruction (e.g., wherein | essons are
prerecorded on DVD, video CD [hereafter "VCD'], CD-ROM etc., and

sel ectively viewed by students on suitable equipnent);
"reinforcement and expository" skits and visuals.

[32] it will be appreciated from the discussion herebelow that both of the above
techniques involve dramatic interactions on the part of at least two teachers serving as
actors (thus, “teacher-actors”, a term interchangeable herein with "teachers") and that
these dramatic interactions are presented in a manner (as explained herebelow) to
deliver linguistic input (e.g., vocabulary, syntax, etc.) for optimal "comprehension" and
"retention" on the part of the student(s).

[33] fn this vein, a student’s "comprehension” is preferably "ensured" by the scripting of
the such dialogs, and the contexts (in which the such dialogs are delivered) and through
embellishments (or augmentations) to the delivered dialog, such as the use of tangible
props (to be manipulated or referred to by a teacher-actor or student), visual depictions,
sound effects, repetition, exaggerated gesturing and/or exaggerated intonation. (The
terms “embellish” and “augment”, as well as their respective grammatical derivations,



3. hybrid instruction, involving both live and nmulti-nedia instruction. 8
[38] There are prlnarlly di scussed herein nethodol ogies of the first type,
i.e., live instruction, but it shoul d;be understood that all three of the
above instruction types are not only broadly contenpl ated herein but

i nvol ve aspects that are freely interchangeable with other instruction
types. Whereas live instruction nay well be particularly suitable for

children, aﬁ*ﬁ%é&hé@?ﬁ Fh%%h%eé‘b‘ifeﬂ]yb“ Atedddab rifbptoBhleldridRésame X cour se,

any of th instruction types can easily be
tailored twenpmﬁn@m@sm&ﬁém% )specific age groups. [39] Miltinmedia
instruction can take place via essentially any suitable arrangerrent, as
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previ ously P l&ght | anguage itens by the students. [421 It will be

appr eci at ed fFom t he di scussion herebel ow t hat pl ays, through plots, story
| i nes and neani ngful contexts thereof (along with enbellishnments as

mentiopgg; he r(%rféféh&%e “Wbhter BY IfY1 E&hnMiRLis FéhdeE 16 Addr&dle I:ﬁéﬂlkg RitgaRAs

experience" that would facilitate retention of the given %D%ﬁe |tem; in
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repr esent e, RBVie “skits” may essentially be deemed to be very limited and brief "plays” involving
just a few dialogs, sometimes even just one. These and other differences between the
two types of dramatic interactions will be discussed in more detail herebelow.

[37] Conceivably, lessons can be delivered in any of three manners:

1. “live” instruction (i.e., with teachers and studenti[s] in the same physical space,
such as a classroom);

2. multi-media instruction (e.g., wherein lessons are prerecorded on DVD, video CD
[hereafter "VCD"], CD-ROM, etc., and selectively viewed by students on suitable

equipment);

3. hybrid instruction, involving both live and multi-media instruction.



di rect student participation that will provide "personal experience" wth
the new |anguage itens. [44] An overall aim in accordance with at | east
one presently preferred enmbodi nent of gthe present invention, is to provide
an intensity of experience in |anguage instruction that hel ps overcone
deficiencies arising fromthe relatively shorter duration of the |earning
experience. In other words, the tinme intensive process that normally
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unconsci ous manner. [47] In delivering manageabl e "doses" of material to

students, an English | anguage course may teach about 1500 frequent
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applied linguistic arts as "extra-linguistic clues,” but should also be understood as

covering essentially any additive effort, associated with any spoken words or phrases,

that aid in interpretation and comprehension of the new, previously untaught language

items by the studenis.

[42] It will be appreciated from the discussion herebelow that plays, through plots,
story lines and meaningful contexts thereof (along with embellishments as mentioned
heretofore), will provide what can be called "heightened experience” that would facilitate
retention of the given language items in the long term memory and their future recall.
(See discussion on “elaborative encoding” herebelow.)

[43] Though, as will be appreciated herebelow, skits indeed will not have a story line or
plot, they will preferably include other features that will help students retain the new



[48] Preferably, each individual |esson is made up of one "theater of life"
play and a related (i.e., pedagogically consonant) "reinforcenent and
expository" lesson (i.e., a lesson thgt is pedagogically consonant wth
the play and thus contains material to be taught that is anal ogous or
simlar to the material taught in the play). The | esson tine wi ||
preferably be divided into three sessions, starting with a "theater of
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"rei nforcenent and exp03|tory skits; an Appendix H, containing a "Type 1
Di splay Substitute for Stage Pronpter” (see below) in the formof a "key
| anguages] t emBditis plchyiquesile APRS dha skdits axaiititiediahgve) inhMte Brotndib efficiit
Substi tut eanfdoerffectlve internalization of a foreign language through well defined and graduated
dramatic interactions presented yet in manageable "doses" that are intended not to

overwhelm or intimidate students.

[46] At the same time, the conscious teaching of grammar is preferably avoided. As
will be appreciated herethroughout, the creation of a learning environment that
promotes re-living a “linguistic childhood” will avoid the overt teaching of grammatical
principles and structures and instead will aim to help students learn and internalize the
target language in a more natural, unconscious manner.

[471 In delivering manageable “doses” of material fo students, an English language
course may teach about 1500 frequent lexemes. {Lexeme is a meaningful expression in
the vocabulary of a language and may include one or more words, wherein for multiple
word expressions the individual words do not convey the meaning of the whole [e.g.,
“war chest”, “give up”].) The course could be divided into five levels. At the average
rate of 15 lexemes per play, such a course would have a total of 100 "theater of life"



Stage Pronpter” in the formof a beat transcript; and an Appendi x K,
containing text and dialog for a story illustrated by Figures 1 to 6. [54]
As can be appreciated fromthe plays iy Appendices A-F, the

augnent ed/ enbel | i shed aspects of the teachers' delivery may include
gestures, intonations, prop manipul ation, sensory experiences, etc and/or
the repetition of phrases or lines containing "key | anguage itens". (A
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augmented/embellished mode of delivery of dialogs; and "retention” of the items

through the plot, story line and meaningful contexts thereof and, thus, goes beyond

mere recitation on the part of instructors.

[52] Several Appendices hereto contain examples of “theater of life” plays in
accordance with at least one presently preferred embodiment of the present invention.
The characteristics cited above and discussed variously herein will be appreciated from
a reading of the plays. The Appendices contain “theater of life” plays as follows:

Appendix A — “Apple Thief”

Appendix B ~ “Getting Ready for School”



the toys are nerely relatively cost effective and | ogistically conveni ent
substitutes for custom nmade stage props. Exanples of readily avail able toy
props are found in Table 1. Exanples pf how toy props could be used in

pl ays are found in Table 2. Table |I SettingToys KitchenStove, pan, pot,

| adl e, m crowave O Olroninglron and ironing board C i nicStethoscope,

spri ng-l oaded syringe ShopCash Register, troll ey RoadRoad si de cones; notor
cars, Q%&.ﬁﬂix HuUsSPsetolr Ucks Battle FieldsWarrior Set: bow, quiver, spear,

kni fe, headgear N Arny Set: Wal kie-talkie helnet grenade 0, , O

Canpi ngCanp, glow stars OFishingArtificial fish that can sw mand nmagnetic
fi shi ngpperdx b o “satddichi sh Table 2 Play Titl eProps DoctorToy: Doctor's

Box (st et hoscope, pencil light, Story line: Cough patientinjection syringe)
visiting the doctor; doctorCough syrup (coke) in a bottle (e. g., Coke 390
m 13 Apendix hg “Blirel Ma's 8hff’ doctorbottle without wapper); Two small jars
each with giving the patient anlarge colored pills, one color in each jar
(M&Minjection, pills and coughcandi es) mixture; payment of theBags for the
pi | | s Appendier —t Hatnlaasemd Cold Rainy Bayl ock) doctor's fee; taking theA |arge
ordinary doll nedicine and spitting outOptional: white coat A Pool in the

i e L N
corresponding to (and thus presenting conient from) the play “Apple Thief”: an
Appendix G, containing “reinforcement and expository” skits; an Appendix H, containing
a “Type 1 Display Substitute for Stage Prompter” (see below) in the form of a “key
language item display”; an Appendix J, containing a “Type 2 Display Substitute for
Stage Prompter” in the form of a beat transcript; and an Appendix K, containing text and
dialog for a story illustrated by Figures 1 to 6.

[54] As can be appreciated from the plays in Appendices A-F, the
augmented/embellished aspects of the teachers’ delivery may include gestures,
intonations, prop manipulation, sensory experiences, etc and/or the repetition of
phrases or lines containing "key language items". (A particularly interesting type of
embellishment is the sound effect [auditory sensory experience] used in "Hot Tea"
[Appendix C], allowing new, previously untaught words “rain” and “umbrella” to be
incorporated into a play without actually “bringing” rain into the classroom.)

[55] It is recognized that "elaborative encoding”, a phenemenon known in applied
linguistic arts (and particularly cognitive psychology), facilitates retention and recall of a
stimulus (such as, a lexeme) by associating the stimulus with prior knowledge or a
meaningful context. In at least one embodiment of the present invention, "elaborative
encoding”, such as: embellishments as mentioned heretofore, and heightened and
personal experiences (provided through meaningful contexts of the story line of the
plays, and individual participation by the students in the skits, respectively) facilitate
retention of the given language items in the long term memory and their future recall via
multiple cognitive pathways, thus created through said embellishments and experiences
in the mind of the students. Thus, "elaborative encoding” compensates for a
compromised brief experience with the language items in the classroom where long and
repetitive experience with the items, as happens during the acquisition of the first
fanguage during the childhood, cannot be provisioned.



swi nm ng toy, dropping andA toy frog that can swm retrieving coins in the
pool ,Rul ers-2 different sizes selling the toy, increasing theHand towel -1,
floor towel -1, local noney price and geftingrobbed [58] To facilitate
rehearsal and subsequent performance by the teachers (who often are not
formally trained in the art of acting) of the "theater of |ife" plays, the
pl ays are preferably divided into several "beats", or shorter segnents of
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pronpt i ng Aottage experiendss, @malwee@nchmet@pbo@ ned bel ow. [60] For instance, a
di splay may preferably be placed in a nmanner (e.g., on easel s) that is
visible to the teacher-actors but not to the students. anpl es of what may
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by way of sufficient contrast between dlfferent lines of dialog that is
easily di sgpijaible froma noderate distance. O course, the displays

contenpl at’ed Tn accordance with Appendices Hand J are but illustrative
(and non-restrictive) exanples; essentially any type of neaningful and
hel pful di spl ay fgr I he benefit of the teacher-actors' recall is

concei vabl e in act8it®nce with the enmbodi nenfQ¥%f the present invention.

1611 Key Iaq_aguageKltd;t@ms for plays &tevempaheradihgiedeicravevef rom one or nore
"hi gh

_g Ironing : Iron and ironing board
£ Clinic Stethoscope, spring-loaded syringe
Shop Cash Register, trolley
Road Road side cones; motor cars, bikes, buses, trucks
Battle Fields Warrior Set: bow, quiver, spear, knife, headgear
g Army Set: Walkie-talkie, helmet, grenade
0 .
B Camping Camp, glow stars
=
o Fishing Artificial fish that can swim and magnetic fishing rods to
catch fish
Table 2
Play Title Props
Docior Toy: Doctor's Box{stethoscope, pencil light,
Story line: Cough patient injection syringe)
visiting the doctor; doctor Cough syrup {coke) in a bottle (e.g., Coke 390 ml

i



frequency. | exeme" lists, as well-known in the applied linguistic arts.
(Again, a lexene is a neaningful expression in the vocabulary of a

| anguage and may include one or nore wmords, as discussed further above.
Lexenes thus include words, compounds and phrasal verbs.) It may be noted
that the information on high frequency vocabulary and structure of the

| anguage has inproved dramatically during the past 15 to 20 years because
of the hugexavimmngtthe phtiangiogtor d bopleswthouhatappar); Deo emalhjarsiganh widuch
cor puses pgdirigdbe paliendahy i nf orlerge salorsd dikse qoe nelyr ifvdack fari(B&ow miuch nore
dependabl ¢ injgrsionilisrendeaugh| ar gesapdliee) of t he corpuses - hundreds of
m | 1ions omixtgredpaymentBhtiiei sh) |HRagsdbrdbe pifls e Birgeydkaressu@i (eeg., Ziplack)s |or
groups of | doetdes teleatakingdhd r equert leyge grdivappdoled to an extent nuch greater

t han aver agedigiie andspitinoows of| Quilodal; whitegcoat " nort gage" col | ocates with

"l end" andARoeabjpetheRopmand congdiidiamioglspopl thet ¢arl besingatefl andcdsnectat g t ext or
groups of | Sty $ne:\Wedsuiing thenat i| ovithadset piplere in a text each word gccurs
and how ofleeth of thegddipegl, a[ 62]| | ndeed, in order to ensure controllled

i ncrease i awiirhingdoy, dyodpingedrel i| Aetoy frogdhadiwaniseim.sequenci ng of pl ays
may pref en astigvinmecing islthe heols eqiunerbRgdifidrent sitest i s known of  first
(chi | dhood pellirmnipedoe irareasing the griiamd towelee fbenteivel-1,ilocaNmonenl or der |of
| exemres H[ pNeg andgettingleabbed | anguage-structure iii. Conplexity of plots of
the plays [ 63] Though essentially any suitable nethod or arrangenent nay
be enpl oyed to acconplish the above, sone useful insights were gl eaned
from experimentation. Some illustrative and non-restrictive exanples from
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with a | owasfenBdRatbRh tﬁéeﬂlé‘yém\% tra’fﬂ§iﬁ9n§1?oﬁ4”oh5@b éthl%‘%ﬁéﬁeﬁfshbblﬁ plays for
a first |evel (hereaf "Level One"), wth | exenes having gra uaIIy

i ncr easi nGeAGESFar ks vvere used for " Level Two", "Level Three", etc. A
prinmary advantage of using textbooks was that, given how el usive it has

b ' ically., d t el h th
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appropriate _
will likely not warrant the use of a “prompter” ("prompter” is common in amateur

one

theater), prompting could still be effected as explained below.

[60] For instance, a display may preferably be placed in a manner (e.g., on easels)
that is visible to the teacher-actors but not to the students. Examples of what may be
contained in such a display are shown in Appendices H and J. Appendix H shows a
“key language item display”, wherein for a particular play (here, “Apple Thief”), each
beat is enumerated along with the key language items to be used for each beat.
Accordingly, the teacher-actors will see what key language items correspond to which
beat, thus friggering the recall of the lines of dialog associated with each beat. An
alternative display is shown in Appendix J, whereby the entire dialog of a beat is
displayed to the teacher actors. (A beat sample from a play, again, "Apple Thief," is
shown.) Here, the beat is specially formatted in large fonts. (The dark vertical bar
above "Repeat” shows dialogs that are to be repeated.) It will be appreciated that the
dialogs for the two characters may be put in two different fonts (such as roman and
italic) and or two different colors (such as red and blue), corresponding respectively to



[65] To point (ii) above, it is recognized that |inguists have recorded the
acquisition order of the structure of the |anguage (for exanple, see,
Krashen, Stephen D. and Terrell, Tracyy D., "The Natural Approach; Language
Acquisition in the Cassroont, Alemany Press 1983). Thus, it cane to be
appreciated in the aforenentioned experinentation that a sunmmary of such
an order fromvarious sources (including |anguage curricula that rely on
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how often it occurs).

[62] Indeed, in order to ensure controlled increase in difficulty levels i.e., systematic
sequencing of plays, one may preferably parallel the sequencing with what is known of
first (childhood) language acquisition on three levels:

i. Natural order of lexemes
ii.  Natural order of language-structure
ii.  Complexity of plots of the plays

[63] Though essentially any suitable method or arrangement may be employed to

accomplish the above, some useful insights were gleaned from experimentation. Some

illustrative and non-restrictive examples from the experimentation are thus discussed
herebelow.
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[66] To point {jii) above, {o match the cognitive demands of a “theater of life” plot with
the learning levels of students, a profile of children between the ages of 4 and 12 was
prepared. The profile was based on the long-term study, of the Gesell Institute of
Human Development, of 545 children from stable two-parent families. The profile
recorded the following for different ages in sequence: physical development, routines
and self-care, emotions, relationships, interests and activities, school life and ethical
sense. The insights developed therefrom thus guided the graduated development of
each “theater of life” plot; this, especially, is illustrative of how graded and sequenced
“theater of life” plays can help a student “relive a linguistic childhood”. (The Gesell
studies are detailed in a series of nine books published in the period 1976-1990: “Your
Two-Year Cld...", “Your Three-Year OId...”,...etc., “Your Ten-to Fourteen-Year OId”;
Ames, L.B., et al., authors; Dell Publishing.)

[67] Accordingly, after the list of English lexemes was ready, they were to be used in
writing “theater of life” plays. Transforming 1500 English lexemes into “theater of life”
plays posed this problem: where and how to start. In order to deal with such a mass of



give 0 Teacher-actor 1: G ve nme noney. Teacher-actor 2 gives sone noney
fromher wallet. O Teacher-actor 1. Gve ne a pencil. Teacher-actor 2
gives a pencil to teacher-actor 1. 0 Tgacher-actor 1: Gve ne your

bracel et. Teacher-actor 2 gives a bracelet to teacher-actor 1. The
students may not understand and/ or retain all the words spoken in a skit.
They may hear, as a child acquiring her first |anguage, does (it is

assuned bab@ihes He 1&%93%&% %up@uwérsameb@fme?ﬁéé 8pd ?‘al‘ﬂ@@b Brtaby

understand what a 'pencil’' IS dve ne ve me pencil.” Gve
me bl ab bI'8#TiNg tgiReseHE SO %Wﬁ?‘éﬁ'é?ﬁdwe@ afeuped[umipr akroadsbumiellae enent
of a "rei nheneeimbn@becopdRORINMIN Tablsid). i S participation by the students.
Al nmost all key lan uage itens have at | east one skit with a e tag. |

stands for "participation”. The tagged skits are suitable for enactnent not
only bé8leen Astshownwitheadxemplctiontréllat thame anb eeverelihemes thehmmdac tier and a
st udent. r{ggi\oh r’Lﬁerﬂhé wEFbed@thbﬁtéd :ﬁ’%éxﬂéreﬂ"‘ﬂﬁlu%& ‘é edafr Q? Lé\%b | ARV {_ﬁ%ﬁf” act ed

out by the teacher-actors, one teacher-ac VAR raws. The
remai ni ng Rivadhaighaslydhregdevaifearesshewn i e tagle idH‘P tq %na@e canglraidslenact s t he
ttagged skits with the students. Teacher-actors may certainly exercise
sone discretion to expand, trimor nodify the skits to facilitate
effective cipation. [74] To illustrate with an exanple, in the above
skit for "give" in Table 4, a teacher- actor would subsequently turn to an
i ndi vi duall ghigey | and say,| e.g., 'Gve e the bookK' . (The teacher-actor
may have fo Bl {oleande the keugkOne t he levehTwohatlaviebThreedent -has not
yet | earned-the wotk “book.) [751 Student participation in "rleinforcenent
and exposi|tory” ski tPartgiofi |Jredreiognl wahe | Teghdateor | n"&"??-n a |cl assroom
setting) one-to-one hewsee |y = g lifleacher |agleBrlogkt f?ﬂ?@”‘a‘te lopky lof candy and
asks, "Do|you Jvant CROGMS” K'it@ nsbgﬁi' Wi bk qdy mcorrg%Hrﬁdan? par..t.i ci pat e,

e.g., either tg/ p| cking up icandy 'or declilning by saying an' t want
candy." |f qﬁ eith ea ks nqr a e i eractlon .0bvi ously
fails. (At thé'f po {Hh[eﬁ tzgtgﬁ%]r-%octor Igb?prefera I'%/e evalluate the
causes of [the fail Jéethand t lakeatirubihalabe | lock, floor,
athroom | mirror, bath, door wall, corner

Pipe

[69] Each “theater of life” play preferably includes only two characters, though more

| are conceivable (which would albeit add to costs). This feature is believed to parallel
successful acquisition of one’s first language, in that one has normally successfully
learned his or her native language from two primary caregivers (e.g., two parents).
Also, the use of two feachers (and not more)} may be preferred for economic reasons
(though this, of course, may not be as relevant in the case of multimedia or hybrid
instruction types as described above, which would appear to more readily permit the
use of more than two teacher-actors since the additional cost would be one-time only,
and not recurring as with live instruction).

[70] Preferably, teacher-actors will play the roles of the characters in the plays. Thus,
each class will preferably involve two teachers, though more than two are of course
feasible (which would albeit add to costs).

[71] The disclosure now turns to "reinforcement and expository" lessons.
"Reinforcement and expository” lessons reinforce, confirm and explain the meaning and
usage of key language items used in the “theater of life” plays. The students who may
not fully comprehend the meaning of a key language item by watching the play will
surely understand the meaning through “reinforcement and expository” lessons.
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corrective nmeasures.) [76] Though any of a wi de variety of approaches are
concei vabl e for conducting a "reinforcenent and expository" |esson, the
followi ng steps are conceivable in acpprdance with a preferred enbodi ment
of the present invention: 1. A teacher-actor rings a bell and wites a new
key | anguage itemon board. 2. The teacher-actors conduct a pronunciation
driII for the item (see below). 3. Two teacher-actors act out the
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above ' stexpésitbryB skivbr @iewd) nicgipreferiplipgefollowsd ardor (rBedie@by drdntnciativh sual s
may be enmp C{/(ﬂ%(ed in "reinforcement and expository" |essons, especially when
a given key Tranguage item cannot easily be included as part of a skit or
play (e.g., 19 when it cannot easily be enployed in natural or prop form
char ack 225" unp “inatcb el snd¥igpSichy skt Bk bo oBG 418 e SroEAiniglE,

| anguage |RW'§HUStéYf§Wp¥%W§n apmptinenivet orad Mpdistyssed pyighsiiothe skits
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woul d y| eI d seI\Q/er@?belnrer% pgumbﬁlgg)%ﬁ@éemapﬁﬂﬁoslm\sgf orgeda?%eal-llrcs)ﬁgﬁ%(ong, Japan
or Munbai . a”%@@%ﬂtﬁmsf’@m 8®Yati ve i mages, including |ocal ones, could thus
be chosen and stored in nenory prior to the class and shown to the
students dl“ ng the class. [79] Finally, pronunciation drills could be

enpl oyed t ance the inpact of the "reinforcenent and expository"”

| essons. The inportance of this of course varies depending on the degree
of divergence between the phonetic systemof a student's native |anguage
and that of the target | ar@eiafpcémentand sxpasitbirgskitseiple and on a
student' sjalgitety to di stinguish and produce sounds in general. In
situati ong where the phonetic systemof the target |anguage has the
potential {tgdpresent difficulties regardless of the cause(s), and a
st udent y Teathgedot®i v Givendé aongyoduce sounds or phonenes (phonenes aife
t he snal r}stTeanhérsamxfrMmm&mbneﬁfnomiﬁefwaMti ate one word from anot fper)
of the tafjget | anguage correctly, pronunciation drills could be of great

Teacher-actor 1. Give me a pencil.
Teacher-actor 2 gives a pencil to teacher-actor 1.

Teacher-actor 1: Give me your bracelet.
Teacher-actor 2 gives a bracelet to teacher-actor 1.

The students may not understand and/ or retain all the words spoken in a skit. They
may hear, as a child acquiring her first language, does (it is assumed below, for the
present discussion, that students would only understand what a 'pencil’ is):

Give me blah blah.

Give me pencil.

Give me blah blah.

but they would comprehend “give”.

[73] An important element of a "reinforcement and expository” skit is participation by
the students. Almost all key language items have af least one skit with a [ tag.
stands for “participation”. The itagged skits are suitable for enactment not only

between the two teacher-actors but also between a teacher-actor and a student. After
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assi stance. [80] Thus, a pronunciation drill is preferably held before and
after each "reinforcenent and expository" skit and the display of each:
“reinforcenment and expository" visual.jgA teacher-actor preferably wites
one key | anguage itemon the whiteboard and enunciates it |loudly. For an
itemthat students find difficult to pronounce, the teacher- actor splits
it into its constituent syll ablgs or phonenes and enunciates it forward and
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pr onunci atnodmetrm@medi thestorkteookhe advantage of a linguistically mxed pair
of teacher- actors as discussed above (Table 5). Table 5 First Wat is
sai dWhat i s neant Cause Language Chi neselLet's eat ricelLet's have a
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pronunci atteanhledacﬂor will theferahly valuataihesapsasdedhalfadeessiddakeosuitable i ssue. [ 84]

It should Ctoﬁg @EE;QI )| ated that a bilingual teacher-actor would possess
out suc

know edge a fferences in syntax and pronunci ation, appreciate
the prospective difficulties students may face and thus could be in a

posi ti ppet 0 STBEESH any of a wide variety of approaches are conceivable for conducting a
“reinforcement and expository” lesson, the following steps are conceivable in
accordance with a preferred embodiment of the present invention:

1.  Ateacher-actor rings a bell and writes a new key language item on board.

2.  The teacher-actors conduct a pronunciation drill for the item (see below).

3. Two teacher-actors act out the "reinforcement and expository” skits or show
"reinforcement and expository” visuals.

4.  One teacher-actor re-enacts the skits with the students.
5.  The teacher-actors conduct pronunciation drill again.
The above steps 1-5 for each key language item are repeated.

[77] “Visuals™ may be employed in “reinforcement and expository” lessons, especially
when a given key language item cannot easily be included as part of a skit or play (e.g.,



efficient solutions. [85] Reading may be introduced to students via the

di splay of key language itens on a board in live instruction, or via the
display of titles or subtitles corresppnding to key |anguage itens in
multi-media instruction. Also, in accordance with at |east one enbodi nent
of the present invention, the students may be provided with reading 21

assignnents in the formof illustrated stories which highlight the key
| anguage i e @, St y is
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native language and that of the target language ("linguistic distance"), and on a
student's ability to distinguish and produce sounds in general. In situations where the
phonetic system of the target language has the potential to present difficulties
regardless of the cause(s), and a student may not perceive and/or produce sounds or
phonemes (phonemes are the smallest units of speech that can differentiate one word
from another) of the target language carrectly, pronunciation drills could be of great
assistance.

[80] Thus, a pronunciation drill is preferably held before and after each "reinforcement
and expository” skit and the display of each "reinforcement and expaository” visual. A
teacher-actor preferably writes one key language item on the whiteboard and
enunciates it loudly. For an item that students find difficult to pronounce, the teacher-
actor splits it into its constituent syllables or phonemes and enunciates it forward and
backward. The students collectively, and, where need be, individually repeat the item
after the teacher-actors.



Story Agirl ("Thief') steals an apple. Her sister, the ower ("Oaner")

| ocates her and asks her to return the apple. Thief runs away. Oamner
chases and catches Thief and they str |l e. Thief realizes that she has no
choice but to give the apple back. So she does but charns the Owmer to
share the apple. Omer agrees and attenpts to slice the apple with a real
tiny knife and then a big plastic knife but fails. Thief tries and

succee nc | r ter Oaner
ucCeegbiln, W SR OO et B AT VIR o, O

away. Thi é?ﬂ“&%{\@nd@@b%mker@h@r%fﬁﬁb@lOrpr%&e edradispretorsdn e ¢1a%Ereonii th firm
f!?ﬁhke_ ]9 cou@we/l @mm@r\r%euqre{ma if ®ath thégtudbﬁ_ggamgbghnﬂmd;t@rg(e@rangyé@| %utHer
W ni .al StUI (0] Ine ./.o m es Key |l Le eat | .
ool o whore 281 Badiabigh Bn anitinalo SullariiBliatd e FoBBlEar MR bR o Oyt
Beat s: warthat migbt od8eataspedially, dusingrprdBeatiztionsdriik land Btment-wjr@:imowezhasmnot
Beat | , d 't
cala. cang esl&t&%PW%@a?%ﬁﬁr%nurfﬁéﬂ?}ﬁo#dv\gF%Qkbéfnt%\lf\}htaﬁe@h app?r?oqﬂ on

want 23 Beat m ne
foll ows | dtﬂt‘b/ﬁgquétb‘lef 8het hi ng, spots Thief and the apple in her hand
Omer's face brightens. OMNER (pointing) Apple! THEF (fei gns) What ?

tTg:ng ht\gg res g’wbﬁgpc?mnd be !["E%g\?glr X ng?lar Sazqc%g?s éﬁq%@%%ts/her natl\(f)eWS and
Ianguage ("L1") colors different aspects of his/her acquisition of a second, or target,
language ("L2") is well documented in linguistic literature. A few examples for syntax
and pronunciation may illustrate the advantage of a linguistically mixed pair of teacher-
actors as discussed above (Table 5).

Table 5
First What is said What is meant Cause
Language
Chinese Let's eatrice  Let's have ameal Chinese term for meal and rice is
together. together. same, fan'
Hindi Leave my Let go of my One of the meaning's of the Hindi
hand. hand. equivalent of 'leave’' is 'let go’'
[83] Not all languages, of course, have similar sounds, similar sound combinations or

same sound positions (finals or initials). For example, English speakers have difficulty
in pronouncing several sounds of Mandarin; Hindi speakers may not distinguish
between the sounds of /v/ and /w/. See the discussion of pronunciation drills, below, for
an expanded discussion on the issue.

[84] It should thus be appreciated that a bilingual teacher-actor would possess
knowledge about such differences in syntax and pronunciation, appreciate the
prospective difficulties students may face and thus could be in a position to suggest
efficient solutions.

[85] Reading may be introduced to students via the display of key language items on a
board in live instruction, or via the display of titles or subtitles corresponding to key
fanguage items in multi-media instruction. Also, in accordance with at least one
embodiment of the present invention, the students may be provided with reading



Appl e, apple, apple. Omer annoyed snatches away the apple. OMER It's

m ne. Thief snatches back the apple. TH EF Its mne. Repeat 3x Thief has
the apple. She starts wal king around tjye table, trying to get away. Owner
stops her. OMER G ve ne the apple TH EF No. Repeat 3x OANER (suddenly
screans) Gve ne, give ne, give ne the apple TH EF (screans back) No, no,
no. Bealamlet go Thief starts running around the table. Oamer chases.

Suddenl 'y t
suddenty %ghmeh@% Erfe%rrﬁ bf iﬁ&ét#a@éh ﬁ&%%ﬁ#ﬁ@m@ﬁ e ks%ty:‘%r{bg(:éé; 9%5 gﬁt‘ hor

eln he ot her
hand rel ed884h a\%ﬁfﬁ#ﬂ@f BeX@NERdeFh Felge4s s@wm@urﬁﬁ Q6imdar each for

t Ee app: e seQué'rhtiaeﬁa® fotrhetr F@amb or Hybed ingttlittnay@y sidles natsh addfiNeR 164 ve e
t he appl e.

second har. EREWIHE "8 TP UTgRAR sERE: e O AT B PVIGAAS. TH o Let
go. OMNNERuUppkE@gntasy mgteriabihafllstidents mep petuse ogdheir Reptiat. 3w advantage of

such stories would be that they introduce a more narrative fanguage style, as opposed

to the conversational style used in the plays and the skits. Further, since the stories will

not have as many embellishments or extra-linguistic clues as were present in the plays

and the skits, the students will be availed of the opportunity to essentially perform a self-

check on their memory and comprehension of the language items learned in class.

[86] By way of summary, in an effort to help impart a yet better understanding to the
concept of reliving a "linguistic childhood", Appendix M illustrates similarities between
typical L1 (first language) acquisition and the inventive methods as contemplated herein
(in accordance with at least one presently preferred embodiment).

[87] If not otherwise stated herein, it may be assumed that all components and/or
processes described heretofore may, if appropriate, be considered to be
interchangeable with similar components and/or processes disclosed elsewhere in the
specification, unless an express indication is made to the contrary.

[88] if not otherwise stated herein, any and all patents, patent publications, articles and
other printed publications discussed or mentioned herein are hereby incorporated by
reference as if set forth in their entirety herein.

[89] It should be appreciated that the apparatus and method of the present invention
may be configured and conducted as appropriate for any context at hand. The
embodiments described above are to be considered in all respects only as illustrative
and not restrictive. All changes which come within the meaning and range of
equivalency of the claims are to be embraced within their scope.



OMER- G ve nme the apple TH EF No Repeat 3x OANER (hand on hips, screans)
Gve ne the apple. Thief is alittle scared. They stare at each other for

- 3-4 seconds. TH EF &, take it. OMER{surprised, happy, suspicious)

What! THI EF Take it. OMNER (still suspicious) Really? TH EF (assures)
Take it. Take it. Omer takes back her apple. Beat5: want. yes Owner
strolls around the table - happy, playing wwth the apple. Thief turns
friendly. - Thipgfanmald ews Omer closely, pouting like a kid. Omer turns.
OMER What do you want? THI EF (whining) Apple. Owner rolls up her eyes,
continues with her stroll. But Thief persists. Repeat 2x Omer nelts.
Strokes Thief s head. OAER You wdPledBiefpp| e2 THI EF (pouts, nods) Yes, 1
want the le. OMER Yo t the apple? . TH EF (pouts, nods) Yes. OWER
You want Sﬁl‘ﬁgf'!{ﬁpl e? TI—ﬁ‘FEIL‘!eF% UE%PV%§E§ SRWY yes. Beath: cut, some Oaner

i r n | e. ER I it.
makes a %fl'lta}e{c? Sgestu eTm?ositsg?s appl e OMER CK, let nme cut it

Story A girl ("Thief") steals an apple. Her sister, the owner ("Owner")
locates her and asks her to return the apple. Thief runs away.
Owner chases and catches Thief and they struggle. Thief realizes
that she has no choice but to give the apple back. So she does but
charms the Owner to share the apple. Owner agrees and atiempts
to slice the apple with a real tiny knife and then a big plastic knife
but fails. Thief fries and succeeds in cutiing the apple and gives
small pieces to Owner. After Owner has had enough, Thief forces
her to eat more. Owner gets annoyed and runs away. Thief gets
rest of the apple!

Props Real apple (or a fruit with firm flesh e.g., guava, pear), tiny real
folding pocket knife (or a nail cutter with knife), large plastic toy
knife

Run Time 7.5 minutes

Key items Beat1: apple, what, mine
Beat2: give me, no
Beat3: let go
Beat4: you, take it
Beat5: want, yes
Beat6: cut, some
Beat7: small knife, big knife, cannot
Beat8: cannot, iry again
Beat9: for you, thank you
Beat10: enough, don't want



TH EF (repeats cutting gesture, puzzled) Cut it? OMER Yes, cut it. TH EF
(still puzzled) Cut it? OMER (explains) 1 will give you sone. THI EF You
wll give me some? OWMER Yes, | will g ve you some. 25 Beat7: snall knife.
big knife. cannot Omer takes out a tiny knife and holds it up. THI EF You
have a knife! OANNER Yes, | have a knife. The knife is tiny. Owmer tries to
cut the apple but fails. OAMER | cannot cut the apple. TH EF You cannot
cut the apple. Repeat 3x TH EF (opines) It is a small knife. OMER
(agrees) It is a ‘ at 1 x Thief pulls out a big (plastic)

knife. THEF | h@ye waikii® withiah&ppf®WER Wow, you have a big knife. TH EF

(brandi shes kni f @wierighetsdodMirh #PsdRethBgasihis fRBLANd thé%ﬁﬁig‘?ril Rerliiap! astic
knife is |arge butwidrdihceahiihntsR! ess. Oaner  cannot cut the apple. Oaner

tries regpener! JpbMRE) | cannot cut the apple. THEF Try again. Repeat 3x
OMER (frustrat @ippigou try it. Omner hands over the knife and apple to

Thi ef . {feigns)
THIEF What?
Thief ignores Owner and begins walking around a table. Owner follows and
taps her on shouider.
Repeat 2x
THIEE (mocking, singing)
Apple, apple, apple.
Owner annoyed snatches away the apple.
OWNER Jit's mine,
Thief snatches back the apple.
THIEF f{'s mine.
Repeat 3x

Beat2: gi

Thief has the apple. She starts walking around the table, trying to get away.
Owner stops her.
OWNER QR Give me the apple
THIEF No.
Repeat 3x
OWNER (suddenly screams}
Give me, give me, give me the apple
THIEE (screams back)
No, no, no.

Beat3: [etgo
Thief starts running around the table. Owner chases. Suddenly owner
reverses direction and catches Thief's hand tight. But Thief is holding the
apple in the other hand.
Thief struggles to get her hand released.
THIEF Let go.
OWNER Qg No
Repeat 3x
Owner tries to reach for the apple in Thief's other hand. Thief pulis away her
hand.
OWNER  Give me the apple.
THIEF Let go.
OWNER g No.
Repeat 3x

Beat4: vou, take jt
Owner gets a grip of Thief's second hand. Now the two struggle for the apple
with both hands.

THIEF Let go.

OWNER JYOU fet go.



TH EF OK Beat9: for you. thank you Thief tries but cannot cut the apple
either. TH EF | cannot cut the apple. OMER You cannot cut the apple.
Thief gives back the big knife and picks up the snmall knife fromthe table.
THIEF | don't want the big knife. I want the small knife. OK? OMER K
Thief slices off a piece! She gives it to Owmer. TH EF For you. OANER
(bows) Thank you. Repeat 3x Beatl| O enough. don't want Owner has had
enough. S$ShéEbel i‘w@y lafrgp. pushes away Thief s hand. OWER Enough. Thief puts
the piece in heMRapgah3xTHI EF For you. Omner firmy pushes away Thief s
hand and backs away. Thief follows. OMER Enough. THI EF For you. 26 |
Repeat 2LWNEEr rG@ive me therabplte tabl e. Thief chases. TH EF For you OMER |
don't wardtllfk . eat 3x Owner exits. Thief comes back to the centre. Pats
her chest with rRegpBe few tinmes, laughs, tosses it up few tinmes and
says repeai/Reky. -(hamiipamhips/ sepefimes) THE END 27 APPENDI X B Getting Ready for
School Story Li neGivegte theqappl¢.oose belt, tight necktie, Cola and mlk

Char act ers Mom anldiefima Btle sgarad bDeyaitare @t gaen othey feeddpeterdsschool wears two

socks on TOHEF f 0otOk, take it.
(surprised, happy, suspicious}

OWNER What!

THIEF Take it.

OWNER (still suspicious)
Really?

{assures)
THIEF  Tokeit. Takeit.

Owner takes back her apple.

Beat5: want. yes
Owner strolls around the iable - happy, playing with the apple. Thief turns
friendly.
- Thief follows Owner closely, pouting like a Kid. Owner turns.
OWNER | What do you want?
(whining)
THIEF Apple.
Owner rolls up her eyes, continues with her stroll. But Thief persists.
Repeat 2x
Owner melts. Strokes Thief's head.
OWNER  You want the apple?
{pouts, nods)
THIEF Yes, | want the apple.
OWNER  You want the apple?
THIEE (pouts, nods)
Yes.
OWNER  You want the apple?

(pouts, nods)
THIEF Yes, yes.

Beat6: cut, some
Owner makes a cutting gesture on the apple.

OWNER  OK, let me cut it.
(repeats cutting gesture, puzzled)

THIEF Cutit?
OWNER  Yes, cutit.
(still puzzled)
THIEF  cutit?
OWNER (explains)
I will give you some.
THIEF You will give me some?

OWNER  Yes, I will give you some.



and then asks her Momfor the other sock. Momtells himto wear his belts
and help himwith his tie. Wien she goes to take socks for him he
switches cup of mlk with cup of Cola.oqvom gets fooled but when she

di scovers the two socks on one foot, she cannot help |aughing, nuch to the
chagrin of his son. Props Two identical opaque cups, small mlk carton/
bottl e, cola can, (optlonal school unlforn1type cl ot hes, school bag) Run
Time 5 mnutes Keed isk ; § 3ikEs, don't know Beat2: belt, don't

| i ke, don't do thgj Q%S%t%ﬁk @g}ﬁg tie, tight, still, now
Beats: m+dg Fdrl n%uneﬁ:ré;ue % {, ?! Ini's gg%d boy Beat7: take off,

| augh, fqoinegRk B BOy MOM BOY MOM BOY Beat'/: Mom socks.
don't know Enftersn%mhs I WHEESSSE élﬂtﬁ?% lf(tfgqg form He has white
shorts ansWalR 1 annof 86t thBlapptd. S Only h tuc He is holding a

belt in Rgepan mpcéﬁﬁoﬂéﬁm phg onIy one sock. (i ncr easi ngly | ouder)
Mom NMom  Mom Eff@dseabBin stan s behind quiet letting himcall her few

times. Momis holding an enpty cup and a snmall m |k pack/ bottle. She puts
the cup and_t he Bybpkepack on the table. Yes? (raises the bare foot) M

socks?  THIEF  Ryiic s small knife.
(agrees)
OWNER It is a small knife.
Repeat 1x
Thief pulls out a big (plastic) knife.
THIEF | have a big knife.
OWNER  Wow, you have a big knife.
(brandishes knife)
THIEF | have a big knife.

Beats: .t .
The plastic knife is large but blunt and useless. Owner cannot cut the apple.
Owner tries repeatedly.

OWNER Q1 cannot cut the apple.

THIEF Try again.

Repeat 3x

(frustrated)

You try it.

Owner hands over the knife and apple to Thief.

THIEF OK

Beat9: for you, thank you

Thief tries but cannot cut the apple either.
THIEF | cannot cut the apple.
OWNER  You cannot cut the apple.

Thief gives back the big knife and picks up the small knife from the table.
THIEF | don't want the big knife. | want the small knife. OK?
OWNER OK

Thief slices off a piece! She gives it to Owner.
THIEF For you.

(bows)
OWNER Thank you.

Repeat 3x

Beat10: enough, don't want

Owner has had enough. She belches and pushes away Thief's hand.
OWNER  Enough.

Thief puts the piece in her mouth
THIEF For you.
IOwner firmly pushes away Thief's hand and backs away. Thief follows.

OWNER

OWNER
THIEF

Enough.
For you.



(points to the-clad then bare foot) Only one sock! Were is the second
sock? (shrugs) | don't know. You should know. (shrugs) | don't know. You
don't know? (shrugs) | don't know. Begg2m belt, don't like. don't do that
Mom notices the belt in his hand. MOM Your belt. BOY Oh belt? Boy throws
the belt away. BOY | don't like this belt. MOM (adnoni shes) Don't do that
Mom pi cks up th elt and gives it to the boy. Repeat 2x The boy tries to
throw t he belt iﬁﬁﬂ?abi‘stops... BOY | don't like this belt. MOM
(hollers) Don' Beat 3: wear. | oose Mmtakes the belt back. MOM Why? Wy
don't you li ke if@wnasmynsiaogng tettapls. Thiefsbasawm i gnores his conpl ai nt, puts
the belt T&®und RIMEYBGY' s wai st but does not buckle it. She tugs at t he
bel t. MOMWAEGY Nl it he beIt Boy is defiant. Momgets angrier and

| ouder. Repeat H§®*(3§shru s) | will wear the belt. Boy buckles the

belt very | oose. QrgfEs. dthig ﬁ@"*ﬁﬁ?ﬁ@h@dh%é‘?ﬂtreaﬁ’étsthﬂfl@beﬁtﬁﬂﬂ’iltbe apple
: few times, laughs, tosses it up few times and says repeatedly ...

THIEF MY apple.
THE END



29 tummy to make his point. BOY (tugging at the belt) It is | oose. Mom
fastens the belt bit tighter but it is still loose. MOMIs it |oose?
Repeat 3x BOY It is not loose. It is okay. Beat4: tie. tight. still, now
Now, it's the turn of tie hanging | oosely around Boy's neck. MOM (points)
Your tie. BOY My tie? MOM Yes, your tie. Mom goes near and tightens it.
BOY (chokes, coughs) It is very tight. Momloosens the tie a little MMIs
it okay, now? BOY No, it's still tg.BHME&&)eat 2x MOM Now? Boy noves the
tie loop around his neck. BOY Ck, now it is okay. Beats: mlk. drink, cola
She pours the nilk into gl ass.Cettiag Bepdy for$ehaslass to the boy. MOM M Ik
for you. Boy renenbers his sock. BOY (backs away) My socks. Mom pushes the

gI ass to Boy's nmouth. MOM You drink your | k. Repeat 3x MOM (gives in)
SIEL e socksLOSHERRReIRPFS PO GRM1aS ki Solm L)

Characters Mom and son

Story A boy while getting ready for school wears two socks on one foot
and then asks her Mom for the other sock. Mom tells him to wear
his belts and help him with his tie. When she goes to take socks for
him, he switches cup of milk with cup of Cola. Mom gets fooled but
when she discovers the two socks on one foot, she cannot help
laughing, much to the chagrin of his son.

Props Two identical opaque cups, smal! milk carton/ bottle, cola can,
(optional: school uniform type clothes, school bag)

Run Time 5 minutes

Key ltems Beat1: Mom, socks, don't know
Beat2: belt, don't like, don't do that
Beat3: wear, loose
Beat4: tie, tight, still, now
Beat5: milk, drink, cola
Beat6: finished, good boy
Beat7: take off, laugh, foot



MIk - yuck. | don't like mlk. Boy spots and picks up a can of col a,

chuckles, raises it. BOY | |like cola. He pours sone cola into another
i dentical cup. Puts away the can and t4e cup wth the mlk. Dances, w nks,
puts his finger on lips and tells the audience... BOY Don't tell. Beat6:

finished. good boy Momreturns, holding the socks separately in two hands.
MOM Your socks BOY (chest puffed, head high) Mm | amdrinking mlk. MOM
Ch, ok - you are drlnklng mIkI BOY (smacks lips) 30 Yes, | like mlKk.
MOM (puzzl ed) ALt ‘ XKpeWncks) | like mlKk. She strokes his

head affecti 0”£E§r¥ a bdy%imgsémﬁa SCRES @hifch. %&%Wct’e%oh@gn&%g ghol ds it
[

upsi de down an@h@%ﬁﬁugloﬁqlmlfttb&ehwl%.s h@@?ﬁ Béi rial HY i€ Welrind3OY
(picks up the GRsorth@fers 1t upsid S, |n|s Beat 7: take of f.

| augh. f oot PRYngh kRIS | your sock Boy t hr ows h| msel f on the sof a,
rai ses hPOl adudfoitom. el You take of f the sock. MOM Ok, | will take off

the sock. Nom tek&s Md?ﬁ* SEAMS AN et 168 Hmscféﬂ‘ﬁﬁﬂ%vﬂt}’fﬁ’essﬂxﬁ}ﬁ?us f oot !

She hol ds up
| aughs uncont r%ﬁa@?ﬁ;%ﬁ%g%ﬁ"%g%% f oot é;ggspg{sggés | téwwrégl\?\n ?ac I m back

on sof a amayn angdeagai n.
(raises the bare foot)
BOY My socks?
MOM (points to the clad then bare foot)
Only one sock! Where is the second sock?

BOY (shrugs)

| don't know.

MOM You should know.
(shrugs)

BOY | don't know.

MOM  You don't know?
(shrugs)

BOY | don't know.

Mom notices the belt in his hand.
MOM  Your belt.
BOY Oh belt?
Boy throws the belt away.
BOY t don't like this belt.
(admonishes)
Mom Don’t do that.
Mom picks up the belt and gives it to the boy.
Repeat 2x
The boy tries to throw the belt again but stops ...
BOY | don't like this belt.

(hollers)
MOM Don't.

Beat3: wear, looge
Mom takes the belt back.
MOM  Why? Why don't you like it?
BOY This belt is loose.
Mom ignores his complaint, puts the belt around the boy's waist but does not
buckle it. She tugs at the belt.
(tugging)
MOM Wear the beit.
Boy is defiant. Mom gets angrier and louder.
Repeat 3x
(shrugs)
BOY' ok, 1 will wear the bet
Boy buckles the belt very loose. He tugs at the fastened belt and tucks in his

e e P



BOY Don't |augh, Mom Repeat 3x MOM (cups her .mouth) Ok, | wll not

| augh. He yanks his foot, massages his foot. BOY Ah, ny foot. My foot. MOM
G ve ne your foot. He extends a foot. m puts on socks on one foot. MOM
(points to another foot) Gve ne your foot. Mom puts on socks on the other
foot. Boy puts on shoes, grabs the school bag and exits. BOY Bye, bye,

Mom THE END 31 APPENDI X C Doctor Story Line Cough patient visiting the
doctor, doct or WK imakerdds poigh vi ng her an injection, pills, cough
mxture, gy uggingtféhadlerior' s fee, taking the nmedicine and spitting out
Characters Dodglbis logsgti ent St ory A wonman goes to see a doctor wth her
dol1. The wo padagiengyihe belbbit tighter butitdnstiltlooser chest and back, exani nes
her throddOlh fsdkiooseher tenperature. He gives her an injection, sone
pills and coudhRerAatB¥re. Doctor charges ten dollars as fee. Qut si de t he
clinic, tHHeY wohigmogloose.dtisekighi ng fit and takes the medicine. She finds it
very bltter and alnost throws it away. Props Child's Doctor's Box
(stethoscope, pRertfitie.tight. stillapewtion syringe) Cough syrup (coke) in a
bottle (e.g., Gake :t?sg@&e%m%%é h&ngthd IlaeéglyaWuﬁ@ NPlsn wo small jars each with
| arge col ored p(l I,',ﬁs one color 1 n each jar candi es) Bags for the
pills - Aé@@’ ‘m,r},éjsual (e.g., Ziplock) A | arge ordinary doll Optional:

white coagy RurM;j'h@{e 4 m nutes
MOM  Yes, your tie.

Mom goes near and tightens it.
(chokes, coughs)
It is very tight.
Mom loosens the tie a little
MOM W Is it okay, now?
BOY No, it's still tight.

Repeat 2x
MOM  Now?

Boy moves the tie loop around his neck.
BOY Ok, now it is okay.

Beat5: milk. drink. col

She pours the milk into glass. She offers the glass to the boy.
MOM  Milk for you.
Boy remembers his sock.
(backs away)
My socks.
Mom pushes the glass to Boy's mouth.
MOM QR You drink your milk.

BOY

BOY

Repeat 3x
(gives in)
MOM Ok I will get the socks.
Mom exits.
BOY (to the audience)

Milk - yuck. | don't like milk.
Boy spots and picks up a can of cola, chuckles, raises it.
BOY | like cola.
He pours some co!a into another identical cup. Puts away the can and the cup
with the milk. Dances, winks, puts his finger on lips and telis the audience ..
BOY Don't tell.

Beat6: finished T
Mom returns, holding the socks separately in two hands.
MOM  Your socks
BOY (chest puffed, head high)
Mom, | am drinking milk.
MOM  Oh, ok - you are drinking milk!
BOY (smacks lips)



Key Itens Beat 1: hello,- doctor, sit down Beat 2: cough, turn around Beat
3: open, close, nouth, say Beat 4: don't talk Beat 5: injection, hurt
(feel pain) Beat 6: pill, mxture (coyygh m xture) Beat 7: fee, bye,
nunbers 1-5 Beat 8: bitter, also, take (eat) Special Note Don't share col a
or candies wth the audi ence before or after the play. They should believe
that it is nedicine. 32 Beat 1: hello. doctor. sit down - A doctor in a
white coat sittYafg! e il able. W can see a stethoscope, pencil |ight,
inj ectionamri r(?ﬁ‘,’-zf'ﬁd)bqttle with cough mixture and two jars with pills. -
Enters a pati enfothbkewi?her daughter (the doll). The patient pauses, |ooks
at the degier JEHagHd and sneezes into a tissue paper. DOCTOR Ch, hello.
PATI ENT (sni v@lifkgilkHe| | o, doctor. DOCTOR (points to a chair/ stool) | Sit
down. Pati entfl ecdpkes hisepdaffegtignatelyt j ent sits down. PATIENT (pointing to
dol 1) ThidOMs Qﬁ’BdLbﬂ(bsti tute local name] DOCTOR Hello, Jane. PATIENT (to
the doll) SafiRepeaEdx Beat 2: cough. turn around DOCTOR Yes? PATI ENT
(gets a coughi ePYfeMRties thgoeum holds fipsidg dewngid bapassitertheelebleyou have a
cough. BEY ENTIEgRE®Eough. DOCTOR Yes, bad cough.

MOM  Finished?

BOY (picks up the cup, shakes it upside down)

Yes, finished.

Beat?: take off laugh, foot
MOM  Now, take off your sock.
Boy throws himself on the sofa, raises his clad foot.
BOY You take off the sock.
MOM Ok, I will take off the sock.
Mom takes the sock half off and discovers two socks on one foot! She holds up
his foot with two socks.
MOM  Here are the two socks.
She laughs uncontrollably, holds up Boy's foot and raises it, throwing him back
on sofa again and again.
BOY Don't laugh, Mom.
Repeat 3x
{cups her mouth)
Ok, I will not laugh.
He yanks his foot, massages his foot.
BOY Ah, my foot. My foot.
MOM  Give me your foot.
He extends a foot. Mom puts on socks on one foot.
(points to another foof)
Give me your foot.
Mom puts on socks on the other foot.
Boy puts on shoes, grabs the school bag and exits.
BOY Bye, bye, Mom.

MOM

MOM

THE END



PATI ENT Very bad cough. DOCTOR Very bad cough. Doctor picks up the

stet hoscope. DOCTOR Turn around. Wnan turns around. Doctor listens to the
back. DOCTOR Turn around. Wnan turnsgjaround. Doctor listens to the chest.
Repeat 2x Beat 3: open. close. nouth, say Doctor puts the stethoscope away,
scri bbl es sone note and picks up the pen light. DOCTOR Open your nouth.
Doctor flashes the light in her nouth. DOCTOR Say, aah. PATIENT Aah.
DOCTOR O ose your nouth. Doct or scAPBENDX €one not es. Repeat 2x Beat 4:
talk (don't tal k) Doctor puts away the Pen | ight and gets the thernoneter.
DOCTOR Open your nouth. Doctor puts PREXFhernoneter in her nouth. 33 DOCTOR
PATI ENT The woman tries to nunble sonething with nouth closed. (finger on

i ps, shakes his head n't tal k. Repeat 2x Doctor takes the thernoneter
oo hor SEEHLAE ara i)sg%ﬂ#b%f”’é'an \t's'%gfﬁ gcte&&Pa@aeximif%wm%er
audi ence) Don't tal k. FHRISCUHPRS; l? MXtufe, PARTERPT e daciqrades. [@3dng,)
Doct or picks up the syr diging #15f SRENg oYy DOCTOR | wi I | gi ve you an

i ecti oy PATLENT (in forror),

Story A woman goes to see a doctor with her doll. The woman has cough.
Doctor listens to her chest and back, examines her throat and takes
her temperature. He gives her an injection, some pills and cough
mixture. Doctor charges ten dollars as fee. Qutside the clinic, the -
woman gets a coughing fit and takes the medicine. She finds it very
bitter and almost throws it away.

Props Child's Doctor's Box (stethoscope, pencil light, injection syringe)
Cough syrup (coke) in a bottle (e.g., Coke 390 ml bottle without
wrapper)

Two small jars each with large colored pills, one color in each jar
(M&M candies)
Bags for the pills - larger than usual (e.g., Ziplock)
A large ordinary doli
Optional: white coat
Run Time 4 minutes

Key ltems Beat 1: hello, doctor, sit down
Beat 2: cough, turn around
Beat 3: open, close, mouth, say
Beat 4: don't talk
Beat 5: injection, hurt (feel pain)
Beat 6: pill, mixiure {cough mixture)
Beat 7: fee, bye, numbers 1-5
Beat 8: bitter, also, take (eat)

Special Note Don't share cola or candies with the audience before or after the
play. They should believe that it is medicine.



I nj ection?

takes out sone pills fromeach jar.

DOCTOR Yes,
PATI ENT (feebly)
face towards the audi ence,
W nces in pain.

I njection. PATIENT (shakes) No, no.
No. DOCTOR (firmy) Yes.
eyes cl osed3s Doct or

DOCTOR (nods)
She extends her arm
gi ves the injection. She

PATI ENT Quch. It hurts. It hurts. It hurts. DOCTOR

Wman strokes her arm Beat 6: pill. mxture (cough m xture) Doctor
Puts themin two separate bags. DOCTOR

Ilsfor you. PATIENT Pills? DOCTOR Yes, pills.

(handi ng over the bags
... Geenpills. .% 48
DCE;I'CR This is COUQR doLesk W@\Nhl%#&ﬂilr@%%haﬁbxwérc@ﬁ sePeslddbs¥ege, COUgh
m xt ure.
ten dollars [substpijgte | ocal

nmy fee-ten dol | ars. Esdksd phtidnehblam
and hands over oneatfise @b&tor, cBAgHs
golClTﬂ? ( DDOtORagaDn) heNe, two,

ol | ars.
two dol | 5@,‘E'ﬂnr eeHem, khakier. four doll ars,

Beat 7:

Pat i ent

DOCTOR

PATIENT
DOCTOR
PATIENT

DOCTOR
PATIENT

DOCTOR
PATIENT
DOCTOR
PATIENT
DOCTOR

DOCTOR

DOCTOR

DOCTOR
DOCTOR

PATIENT
DOCTOR

DOCTOR

. .
_'-'..l-.'.’ i G QW H

he cough m xture into a vial.

f Bénciligit, infleiBeEsrinkeDa bEMERHR OB PdSeRing thapdd wiy fee -

currency] PATI ENT , your fee. DOCTOR Yes,
7 hef Halg& Y ihe }"I’ﬁ@baﬁé‘h?&éﬁé’f lobke noney

$ARBzed M a idUBPapbour, five. Your fee.
three, four, five. My fee is ten

{sRK@fngut nore noney, counts hersel f. PATIENT One dol | ar,
five dollars. DOCTOR (counts)

(points to a chair/ stool)

Sit down.

Patient sneezes.

Repeat 2x

Patient sits down.

(pointing to doll)

This is Jane [substitute local name]
Hello, Jane.

{to the doll)

Say, hello.

Beat 2: cough, turn around

Yes?

{gets a coughing fit)

Doctor, | have a cough.

Yes, you have a cough.

Bad cough.

Yes, bad cough.

Very bad cough.

Very bad cough.

Doctor picks up the stethoscope.

Turn around.

Woman turns around. Doctor listens to the back.
Turn around.

Woman turns around. Doctor listens to the chest.
Repeat 2x

Beat 3; open, close. mouth, say

Doctor puts the stethoscope away, scribbles some note and picks up the
pen light.

Open your mouth.

Doctor flashes the light in her mouth.

Say, aah.

Aah.

Close your mouth.

Doctor scribbles some notes.

Repeat 2x

Beat 4: talk (don't talk)
Doctor puts away the pen light and gets the thermometer.

Open your mouth.
Doctor puts the thermometer in her mouth.



34 PATIENT DOCTOR PATIENT DOCTOR PATIENT DOCTOR PATI ENT PATI ENT
PATI ENT PATI ENT PATI ENT One dollar, two dollars, three dollars, four
dollars, Five dollars. GCkay? Ckay. (y¢ves) Bye bye. Bye bye. (to the
doll) Say bye. Bye bye. Beat 8: bitter. also.take (eat) Patient wal ks
out, gets a coughing fit and stops. Takes out a green pill. Let ne take
this pill. She pys the pill in her nouth, chews, and spits out into a
tissue in di sgustflThg ypnaadiesge munhlegomedingré) methiclospdtter - very
bitter. prakesroUl(finges@ndips) shakesthiseadlke this pill. She puts the pill in
her nouth, chews, §geniédfés but swallows. (grinmacing, to the audience) It
Is also bitter. epeal#fhs again. Let ne take this cough mixture. She
takes a sip of theDeelagtakes thedhermosvaderfomsheraneutand sprays the rest,

maki ng raspberry n%h%@sﬂnnﬁiﬁﬂ plasttingdiceided)

(mimics to the audience)
PATIENT  bon't talk. Don't talk.
Beat 5: injection. hurt (feel pain)
Doctor picks up the syringe and holds it up.
DOCTOR 1 will give you an injection.
(in horror)
PATIENT  |njection?
DOCTOR Yes, injection.
PATIENT  (Shakes)
0, No.
pocTor  (nods)
Yes, yes.
(feebly)
PATIENT No.
(firmly)
DOCTOR Yes.
She extends her arm, face towards the audience, eyes closed. Doctor
gives the injection. She winces in pain.
PATIENT QOuch. It hurts. ... It hurts. ... It huris.
DOCTOR Done.
Woman strokes her arm.
Doctor takes out some pills from each jar. Puts them in two separate bags.
(handing over the bags)
DOCTOR Pills for you.
PATIENT Pilis?
DOCTOR Yes, pills. ... Green pills. ... Red pills.
Pours the cough mixture into a vial.
DOCTOR This is cough mixture.
PATIENT Cough mixture?
DOCTOR Yes, cough mixture.
Beat 7: fee, bye. numbers 1-5
(extends his hand)
DOCTOR My fee - ten dollars [substitute local currency]
PATIENT Oh, your fee.
DOCTOR Yes, my fee-ten dollars [substitute local currency]
Patient takes out the money and hands over one by one.
PATIENT One, two, three, four, five. Your fee.
(counts again)
DOCTOR One, two, three, four, five. ... My fee is ten dollars.
Patient takes out more money, counts herself.
PATIENT One dollar, two dollars, three dollars, four doliars, five dollars.
DOCTOR (counts)



It is also bitter - very bitter. .She gestures to throw away the nedi ci ne,

t hi nks better of it, then exits. THE END 35 APPENDI X D Sandwi ch Story

Li ne Sandwi ch making and eating togethgs Characters Two sisters - Elder
Sister (ES) and Younger Sister (YS) Story Agirl (YS) cones hone very
hungry. Mumis not home, elder sister (ES) is. The hungry girl eats bread,
t hen demands a sandwi ch. The elder sister offers her a cheese sandw ch, a
cucunber and a cubaeisiellas dwawlodiars, Shreesioliars, fow dadlars,Y&eotadlagss her mi nd

r epeat edIRATIENEN dBE8des to make herself a tomato sandwi ch. The el der
sister edl@CIPRt heOkaymt o, sliced by the girl for the sandw ch.

Fort unat A N-here(W@leahot her tomato for the tomato sandw ch. They sit down
to.eat togetIEIer. TRee bYaler sister teaches the girl table manners - no

el bows oW@REORab| Byebien, they get into the fun of dropping food and

spi | 1'ing prgytyeqir El dedbesdadier is turned off by the girl's noisy chewing and
forces her to clos€ahbye.mouth while eating. The girl tricks the sister to
play a gdRCIOR c| Byebig- eyes; you close yours. The girl pours water over
the head of the elder sister. Props - Bread, cheese slices for sandw ch,
cucunber-1, firm tERAISIYUS Rt | e, plastic cups and plates - 2

each, - Peeler, s ; Py | j ' lastic
gl oves, Gpieqfl : nﬁéﬁ’fﬁéﬁ%ﬁ’é’i{ﬁ? {r?eanm?p iqgﬁg ?fo%g.h%aogbgggfér?g 8@[ uni form
for Younger Sister i d ' 4P ol ﬁé&;”b ngry, bread
Beat 2: sandw ch, Sﬁ%ga%é;ﬁ%pﬂéifgéﬁﬁ%g@%hgﬁ%b%er, ngggf"?o% O\l/jes"hH[% a%f' 4:
slice, t&HdBNT Bealtiopittédblkefy bighOW, drop Beat 6: water, spill, eye 36
Beat 1. Mum hungrygkdd'&ad raq fyder Sis is browsing a nagazine on sof a.

There i s ATGENTNO [&Gh&tadktihls hbpod (see Props) on it.

She puts the pill in her mouth, chews, grimaces but swallows.
(grimacing, to the audience)

ltis also bitter.

She coughs again.

Let me take this cough mixture.

She takes a sip of the cough mixture, swallows some and sprays the rest,
making raspberry noises.

(to the audience)

It is also bitter - very bitter.

She gestures to throw away the medicine, thinks better of if, then exits.

A Lot

PATIENT

PATIENT

THE END



- Enters Younger Sis. She has cone honme from school or playground. She

shouts for the Mum YS Mum Mum ... Were is Mun? ES (|l ooks up) Huh ...
Who? YS Mum Where is Mun? ES Mun®? Ch,3gum ... | don't know. YS (strokes
tumry, sighs) I amhungry ... very hungry. YS goes to the table.

| rpatiently, opens the bread pack and takes a big bite into the bread. ES

(shouts) You are hungry? YS Very hun%ri ES What are you eating? YS
(Hol ds up the bread slice) Br ead. A YS Yes, bread. Repeat Beat

2: sandwi ch, cheese. like Shortly, YS finds it hard to swallow the dry
bread YS | want a sandw ch. ES get §aﬁ$‘”1°§'| uctantly, walks to the table,
makes a i cheese S % at ives to YS. ES Sandw ch. YS opens
t he sand r\eke a crggﬁwl 'BB'@H% ffga 93t e takes out the cheese and
hol ds it S \What th| S2 ese. YS Chees ES Yes,

cheese. g’% s back tE& ' %Eéﬂﬁr%@te r?é‘dY Steréésl i s a cheese
sandwi ch. Yes, hygg{y §‘ 'é nBF ’E‘%me(ﬁ\%'s er
tentatively, spi ts | nt o( )ﬁ ”Q"H S pieadsthan dPRANHA pandwiehs Thekes a

bite. er sis er offers her a cheese san wnc , @ cucumber and a
cucumber sandwich, one after another. YS changes her mind
repeatedly, then decides to make herself a tomato sandwich. The
elder sister eats up the tomato, sliced by the girl for the sandwich.
Fortunately, there is another tomato for the tomato sandwich.

They sit down to eat together. The elder sister teaches the girl table
manners - no elbows on the table. Then, they get into the fun of
dropping food and spilling water. Elder sister is turned off by the
girl's noisy chewing and forces her to close her mouth white eating.
The girl tricks the sister to play a game - | close my eyes; you close
yours. The girl pours water over the head of the elder sister.

Props - Bread, cheese slices for sandwich, cucumber-1, firm tomatoes-2,
water bottle, plastic cups and plates - 2 each,
- Peeler, small knife, small chopping board,
- Tissues, plastic gloves, Optional: white table linen
- Optional: School bag, school uniform for Younger Sister

Run Time 4.5 minutes

Key ltems Beat1: Mum, hungry, bread
Beat 2: sandwich, cheese, like
Beat 3: cucumber, peel, gloves
Beat 4: slice, tomaio,
Beat 5: table, elbow, drop
Beat 6: water, spill, eye



YS (spitting) | don't |like cheese sandwi ch. ES (chewing) | |ike cheese
sandwi ch. Repeat 2x Beat 3w cucunber. peel, gloves ES picks up the
cucunber. ES Do you want a cucunber? 3¢ Yes, | want the cucunber. 37 ES

t akes the cucunber, picks up the peeler, and starts peeling it. YS Wat
are you doing? ES | am peeling the cucunber. YS Let nme peel the cucunber.
Repeat 2x ES ignores YS, and puts the peel ed cucunber on a plastic plate.
She | ooks at her vvet hands ES Ah, ny hands! ES holds up plastic gloves.
ES d oves ..& ; 2 RICAkle gI oves. ES wi pes her hand dry, puts on a

gl ove on one. E@@ﬂslshebwa heohadonass Phck S8 £l UKo (455 | Ve

to put on therdpspygitt 00. YS wears the glove. - fers the pee ed

cucunber to Y@nte burdRenSts. YRS had mngusmmh sdhowtm@ygmuﬂ@ﬁés wi ch.
Beat 4: slicgrimoMom& verb). tomato. me slice the cucunber. ES

slices t &g CNgHTRARIM.ON Whae RORILA? PUtS the sI [ ces bet ween two pi eces of
bread and ofbeksupp YS. ES Cucunber sandwi ch. YS | don't want cucunber
sandwi chES E uhatihe hol ds up a tomato, smles cheekily. YS What is

t hat ? ESYBOMRfugh. Wierd @ b7- right! 1 want tomato sandw ch.
ES Mum? Oh, Mum ... I don't know.
Ys (strokes tummy, sighs)
| am hungry ... very hungry.
YS goes to the table. Impatiently, opens the bread pack and takes a big bite into
the bread.
(shouts)
ES You are hungry?
YS Very hungry.
ES What are you eating?
YSs {Holds up the bread slice)
Bread.
ES IBread?

YS @ Yes, bread.
Repeat

Beat 2: wich. cl i

Shortly, YS finds it hard to swallow the dry bread
YS | want a sandwich.
ES gets up reluctantly, walks to the table, makes a quick cheese sandwich that she
gives fo YS. ‘
ES Sandwich.
YS opens the sandwich like a crocodile opens its jaws. She takes out the cheese
and holds it up.
YS Whatis this?
ES [tis cheese.
YS Cheese?
ES Yes, cheese,
YS puts back the cheese, holds up the sandwich.
YS Itis a cheese sandwich.
ES Yes, itis a cheese sandwich.
YS takes a bite, chews tentatively, spits into a tissue, thrusts the sandwich to ES.
ES takes a bite.
Ys (spitting) _
| don't like cheese sandwich.
ES {chewing)
I like cheese sandwich.
Repeat 2x

Beat 3; cucumber, peel, gloves
ES picks up the cucumber.

ES Do you want a cucumber?
YS Yes, | want the cucumber.



ES (annoyed) You slice the tomato. YS Ok, | can slice the tomato. She
slices the tomato slowy, pushing the slices to the edge of the chopping
board. ES Can 1 eat one slice? ES doegn't wait- for the reply and gul ps
down a slice Repeat 3x YS cuts the last slice, raises her head and

di scovers that there is just one slice left, the one in her hand. YS You
ate all the slices! YS cries. Al arnmed, ES nakes a sandw ch quickly. ES One
nore tonmato Rerakesdhe gecumperpicksyin tha peglpb 20d stasiweslinditead. Here is the

tomato sal tagoudoingdl e, el bow. drop ES | amhungry too. YS You eat
cucunber biamdreelipg fhe cugtbelomat o sandwi ch.  ES Let us nove the table
here. They JESt e paehile eutimbehl e but fail. YS W cannot nove the table. ES

We cannot Reredte?% able.  YS Let us eat. They start eating. YS el bows are
on the tabl eES igroreg v, adpiiis theynselgigusumBerss a plasticplater Shapoks Boerand pat s
it. ES El how¢ethandgon't put el bows on the table. YS obeys but now ES has
her el bof® oftht AY Ramgist. ~ ysS (adnoni shingly) Don't put el bows on the table.
ES obeys._ A SPiheldsg Riasligidpv@eops from the sandwich. ES You dropped the
tomato. ASs| Glvest---d sEQHISEPUIRLINE 9IPYRE-t he sandwich. YS You dropped the
cucunber. AnBPHEpPeshrd@ng dry SHiRtH 29181 on Poeant helds drilerhandandyou dr opped

the tomato atyHPHes Ref fg6fes a tissue of f the table.
YS T'want to put on the glove too.

- YS wears the glove.
- ES offers the peeled cucumber to YS.
YS | don't want the cucumber. | want a cucumber sandwich.

Beat 4: slice (noun & verb). tomato,

ES Ok, let me slice the cucumber.
ES slices the cucumber on the board, puts the slices between two pieces of bread
and offers to YS.

ES Cucumber sandwich.

YS | don’t want cucumber sandwich.

ES What!

YS holds up a tomato, smiles cheekily.
YS Whatis that?

ES Tomato.
YS Tomato - right! | want tomato sandwich.
ES {annoyed)

You slice the tomato.
YS Ok, I can slice the tomato.
She slices the tomato slowly, pushing the slices to the edge of the chopping board.
ES Qg Can I eat one slice?
ES doesn't wait for the reply and gulps down a slice
Repeat 3x
YS cuts the last slice, raises her head and discovers that there is just one slice left,
the one in her hand.
YS You ate all the slices!
YS cries. Alarmed, ES makes a sandwich quickly.
ES One more tomato here. Slice, slice, slice. Bread, tomato, bread. Here is the
tomato sandwich.

Beat 5: table. elbow, drop
ES Iam hungry too.
¥S  You eat cucumber sandwich. | will eat tomato sandwich.
ES Let us move the table here.
They try to move the fable but fail.
¥YS We cannot move the table.
ES We cannot move the table.
YS Letuseat
They start eating. YS' elbows are on the table.
ES  Your elbows!
YS  What?



YS | dropped the tissue. Both |augh and gi-ve a high five to each other.
Beat 6: water, spill. eye ES Gve ne sone water. ES pours water to the
glass; spills some. YS You spilled wager. Wiile drinking YS spills sonme
water on herself. ES You spilled water. YS (laughs) | spilled water. YS
chews noisily. YS thinks it funny, ES does not. ES O ose your nouth. YS
defiantly opens her nouth nmaking a display of hal f-chewed sandw ch.

Repul sed, _ES Egetaisegher pue §bgWarRa@e ibn YS' head, one under the chin and
pushes rout HEBAWE - danipytelbowisomihgitableys opens her nouth again. ES | ooks
away. YS You'SPRaya bubigw Epdwsdktielbows pn tha 98- my mouth. ES You cl ose your
eyes! YSyg odadmpdishisglds. YS Now, you cl ose your eyes. ES closes her eyes.
YS peeks at Hant hP[B?W %@'testa@ pours water on ES head! ES junps to her
f eet . d:(é] %ﬁ’ﬂyﬁyﬁ‘ sliqe mm@tedir%@tf&m therangwish- bel | rings. YS is scared;
ES enbol ed/ou GropREdthetomatg. t h-e-r THE END 39 APPENDI X E Blind Man's

Bl uff Stor Iﬁﬁ@eﬁf BNGUTP SRS &paking SgRAMSN-pl ayi ng Blind Man's Bl uff;

maki ng neWw ripugkorRedipe edberbehind a line, inside a square; failing down
Char act er s_ Tviofher sligecof tamastpronsdram Ke-sa8dwich- Li nda boasts that she can
draw an appl ey%quwgih%f%%tﬂa%ﬁlt

S pushes a tissue off the table.
YS | dropped the tissue.
Both laugh and give a high five to each other.

Beat 6 il
ES Give me some water.
ES pours water to the glass; spills some.
YS You spilled water.
While drinking YS spills some water on herself.
ES  You spilled water.
(laughs)
YS | spilled water.
YS chews noisily. YS thinks it funny, ES does not.
ES Close your mouth,
YS defiantly opens her mouth making a display of half-chewed sandwich.
Repulsed, ES gets up, puts one hand on YS' head, one under the chin and pushes
mouth shut.
ES Close your mouth,
YS opens her mouth again. ES looks away.
YS You close your eyes and | will close my mouth.
ES You close your eyes!
YS closes her eyes.
YS Now, you close your eyes.
ES closes her eyes. YS peeks at her, quietly gets up, pours water on ES' head! ES
jumps to her feet.
YS (innocently)
| spilled water.
The door bell rings. YS is scared; ES emboldened.
YS Mum!
ES M-o-th-e-r

THE END



decides to test her -by putting a blindfold on her. The-blindfold gives
Linda an idea to play Blind Man's Bluff. Betty becones'if. Linda dodges
and runs around, behind the table, behgqd the chair. Betty cannot catch
her and wants to quit. Linda agrees not to run all over and stay behind a
| ine drawn by Betty. Soon, Linda is caught. Linda becones'if but wants
Betty to be inside a square, a large one though. Betty cheats by stepping
out of square several tines, Duriga_ﬁﬂﬂ’ﬁ.lﬁay, she trips and falls down.
They have fun re- enacting the fall t|II they get tired. Props Witeboard
(snal |, portable), whiteboard er Bivd MawsBluward narker, blindfol ds-2 (one
for each is:lrenrﬁ) Attire_Both should wear trousers to re- enact the falls
(Beat 6) SYWANH ne 4 i RAWRY WY eyesHRsese playing Blipd iapsiBlvisayaiingievy: see,
catch (person) Beat 3: W@@T%@F%ﬁ)behﬁ'@rae"neb@ﬁ'pﬁ@SqBér&t falingglowise, | i ne

Beat 5: i nsi de I | ke (simlar) Special Notes Beat 1:
Blind Ma ??ﬂsf is kng\’)(ﬂ?”‘??dai $?t3’r%}ﬁjt RFuntries by di fferent names
Bl ind He BI ind Cat, Q Cow, Bl i nd FI & BI ind Buck e
Engl i sh val ent of t 'é‘ ?88%‘?5 eg@fbeyeg °|°|Sﬁ€ B?'ﬁ% to
confine the player to a ‘ﬁ%i ‘*“rsof\?/t%t Y:B‘l‘mﬁ“%ab digld oader-Ade Hipdfolggivesor i n
front of a table. 40 Behfdqanigeqto ?F’ a"B’e@'P dscAied At -WNdee boar d.
Linda enters... LINDA eéraé‘ dwéﬁ/\?"ﬁ n lep Beipind fnegh@ir etk v
erases all. LINDA Can Vgt ip "a{-*ﬁ‘daﬁgmﬁ"ﬁﬁw‘ﬁﬁ' 8}:5‘1?‘!1 e
Betty draws an apple. R 3 y ghigg a 'Pﬁ\ﬂﬁig' PBely. Seafldndadeeanoitan y
draw? LI NDA Draw what ? L Betty to be inside a square, a Iarge

onet oug eﬂ% cheats by stepping out of square several fimes.

During the play, she trips and falls down. They have fun re-
enacting the fall till they get tired.

Props Whiteboard (small, portable), whiteboard eraser, whiteboard
marker, blindfolds-2 (one for each sister)

Atfire Both should wear trousers to re-enact the falls (Beat 6).

Run Time 4 minutes

Key liems Beat 1: draw (sketch)

Beat 2: see, catch (person)

Beat 3: where (person), here, behind
Beat 4. please, line

Beat 5: square, inside

Beat 6: fall, like {similar)

Special Notes Beat 1: Blind Man’s Bluff is known in different countries by different
names: Blind Hen, Blind Cat, Blind Cow, Blind Fly, Blind Buck etc.
Use the English equivalent of the local name for the game.
Beat 4: The line to confine the player to a narrow strip can be
drawn against the wall or in front of a table.



LI NDA (arrogantly) | can draw an apple with ny eyes closed BETTY
(Chal I enges) Gk, close your eyes and draw an apple. Linda draws. Betty
catches her peering, takes out a blindfpld and puts on Linda... LINDA Wat
are you doi ng? BETTY Now you draw. Linda takes off the blindfold, junps...
LINDA Let's play Blind Man's Bluff. BETTY k. Beat 2: see. catch erson)
Betty puts on the blindfold. She volunteers to be "it'. LINDA Can you see?
Betty peers over the blindfold. BETTY Yes, | can. Repeat 2x Linda adjusts
t he blindfol d... Beat NRika®dsketoh} see now? BETTY No, | cannot see. Linda
slow y backs away, runs and shouts... LINDA Catch nme. Linda noves with
hands™ ext ended Bé?ﬁ&dm%_oﬁl"‘ﬁ‘g@b%rdt bigda epief-shout s. .. LI NDA Catch ne.
Betty potf{¥d butforiaiedrat¥lges. Repeat 2x Beat 3: where, here. b ind
BETTY Were are $8tivacts Rpphfd! anghawiskly erasgsefly \Waere? LI NDA Behind t he
tabl e. B&fN Jgoe§""rBé’lﬁ’t"rflf""Y"I‘i’e table. Linda runs behind the chair. BETTY
2
DA

Where ar & what{m here. BETTY Where?
Li Draw an apple.

Betty draws an apple.
Repeat 2x by drawing table, knife
BETTY Can you draw?
LINDA Draw what?
BETTY  An apple.
(arrogantly)
LINDA | can draw an apple with my eyes closed.
(Challenges)
Ok, close your eyes and draw an apple.
Linda draws. Betty catches her peering, takes out a blindfold and puts on
Linda...
LINDA What are you doing?
BETTY Now you draw.
Linda takes off the blindfold, jumps...
LINDA Let's play Blind Man's Bluff.
BETTY  Ok.

Beat 2: see. catch (person)

Betty puts on the blindfold. She volunteers to be 'it'".
LINDA Can you see?

Betty peers over the blindfold.
BETTY Yes, | can.

Repeat 2x

Linda adjusts the blindfold...
LINDA Can you see now?
BETTY No, | cannot see.

Linda slowly backs away, runs and shouts...
LINDA Catch me.

Linda moves with hands extended

Betty comes close to tease and shouts...
LINDA Catch me.

Betty pounces but Linda dodges.

Repeat 2x

B 3: wi l behind
BETTY Where are you?
LINDA I am here.
BETTY Where?
LINDA Behind the table.
Betty goes behind the table.
Linda runs behind the chair.
BETTY  Where are you?
LINDA I am here,
BETTY Where?

BETTY



41 LI NDA Behind the chair. Betty goes behind the chair but cannot catch.
Linda runs away. Betty takes off the blindfold... BETTY (pouts) | cannot
catch you. | don't want to play. Beat #m Rl2ase, fln LINDA Pl ease play
with ne. BETTY No. LINDA Please. Repeat 2x BETTY Ok, | will play again.

But you don't run around. LINDA Ck, | can draw a line. Linda stoops to
draw. BETTY Wiat. are you drawi ng? LINDA (looks up) Aline. I wll stand
behi nd t k{PA neBeh chafr. e draw the line. Betty erases and draws

anot her 1ine gi vPAKY 8e8s kahind thachaiheyt cepaeteatchBETTY You nust st and behi nd
this line. BettylPfde&nNsa¥a¥% he blindfold on herself. LINDA Catch ne. Linda
attenpts to dodgBeltakenefl Mgblipgipld.-most |y si deways behind the Iine and
gets caugEq-wery(%oHEﬁi. Beat 5. square. inside Betty takes off the
bl i ndfol d.. BETTY<ap5gk cateft you. | dagbwantde pay¥down to draw a | arge square.
BETTY What's that? LINDA It's a square. You have to stand inside the
square. Linda pBeatdpleagedinendfol d. BETTY (shouts) Catch me. Betty
dodges Linviaa by pressblpisiowitAWie. and sonmeti mes by cheating - ie, stepping
out of teeTyyual Robut when Linda asks... LINDA Are you inside the square?
LINDA Please.
Repeat 2x
BETTY Ok, | will play again. But you don’t run around.
LINDA Ok, | can draw a line.
Linda stoops to draw.
BETTY What are you drawing?
{looks up)
LINDA  A'line. I will stand behind this line.
BETTY Let me draw the line.
Betty erases and draws another line giving her much narrower space.
BETTY You must stand behind this line.
Betty puts back the blindfold on herself.
LINDA Catch me.
Linda attempts to dodge but she can move mostly sideways behind the line
and gets caught very soon.

Beat 5 insid
Betty takes off the blindfold.
BETTY Your turn.
Linda stoops down to draw a large square.
BETTY What's that?
LINDA It's a square. You have to stand inside the square.
Linda puts on the blindfold.
(shouis)
Catch me. ]
Betty dodges Linda by squatting down and sometimes by cheating - ie,
stepping out of the square but when Linda asks...
LINDA Are you inside the square?
Betty jumps inside.
BETTY | Yes, | am inside.
Repeat 2X

Beat 6 fall.like (similar)

Betty, to dodge Linda, bends backward, staggers and falls down.
Linda takes off the blindfold.
LINDA What happened?
BETTY | fell down.
LINDA How did you fall?
Betty re-enacts the fall...
BETTY Like this.
Linda laughs at the clumsy re-enactment.
Betty laughs too.

BETTY



Betty junps inside. BETTY Yes, | aminside. Repeat-2X Swat B: fall. like
(simlar) Betty, to dodge Linda, bends backward, staggers and falls down.
Linda takes off the blindfold. LI NDA Wmat happened? BETTY | fell down.

LI NDA How did you fall? Betty re-enacts the fall... BETTY Like this.
Li nda | aughs at the clunmsy re-enactnent. Betty |aughs too. 42 Linda
re-enacts the f . LINDA Like this. Betty re-enacts the fall... BETTY

Li ke this. Repe ﬂ-'r@ﬁ regagctydie fllred and once, when they fall, they stretch
out and ddMPA gliLikeythis. | NDA | want to sleep. BETTY Me too. THE END 43
APPENDI X F_Hot 8%ty Fe-anasts theal- ny Day Story line Heavy rain, daughter

com ng hdR TtYo LWGﬁh‘ﬁal ting anxiously, drying hair, unable to hear in the
din of hair dry RePRaL?E ng a sweater, makj ng tea droppl ng the spoon,
getting the f| nge?‘ebg?HEﬁgﬁﬂ’Fb?%@t when theyialk tl'(eymtr)a c&wta%emb@et@pe for
girl) Std&/APA gi |’I'”a|"§ {8/88Pout in the heavy rain. Her Momis anxiously

wai ting her .M&{9fai |y, she comes home. She puts the unbrella in a
corner and takes off her raincoat. Her _hair is wet. She towels her hair.
lt's still wet. She blowdries it. MmFN®ks her if she wants tea but the

girl cannot hear her in the din of the hair dryer. After she has dried her
hair, she starts feeling cold and wears a sweater. Then, she gets
step-by-step instructions fromher Momfor nmaking tea. The girl finds



her cup of tea not sweet enough. She keeps addi ng sugar in her cup. Mm
tells her to stop and m x the sugar. But the only spoon gets dropped on
the floor. Momblames the girl. Angry,43he girl uses her finger to stir
her tea and burns her finger. Momapplies creamon it. Props WMke Up
Sound Unbrella, raincoat, towels-2, hair dryer, electric water kettle,

t eacups- 2, teaspoon-1, Sugar, mlk_in pots, teabags-4, creamtube-1 |ndex
finger of the girl is made reddi shARPENDRAF s si um Per manganate sol ution
0.1 % making it appear bur neii_{ Eﬁectro i c sqund file attached. Double click
on it for sound of rain. ot [gapnq ld eyt ens Beat 1: rain,
unbrel l a,o,cor.ner Bea Beat dr hear. eat 4: cold,
sweater MEAINE: tea, hgﬂ\ﬁl rawe t%k%co 'nge\%ﬂ“ &pm é@é‘@a ’f'%{'?? Beat 7:
m x, spoon, drop Beat a n Jer. Sweat er

&g 58'
= junper = pul | over. Tnﬁ’kgg B@nglrg% p?%g?@ ffﬁ?@ﬁ ‘gf‘ed]gv\,hl ch gas noh
f N t stened at the
figm)?p%f%@he onféﬁ] &i‘@g 41%3'{92'5” r@rfo%tgﬁ&) oﬁ?; gggnm)gtacommn wor d

sweat er Qr._ j unper or n the eftle.i
gct ual | ysger?'y hot . I§ér 'f’g ne 'H th ngV\bH cwh “Wi"@ fI’?éaw ly
outside and a vvorrled ‘f\(/o an e Ck) M
Itsralnlng ...Ittsa nfﬂ t i E'qwet M
It's not raining now. WF 8r %((:f %E\a' % waﬁsg?e f’%g{”ﬁoat
ﬁﬁ%{ g: Pg aGf R/L%Ed wet hair, s arts fe tng coId a wears a sweater hen, she gets Spl te the
' step-by-step instructions from her Mom for making tea. The girl finds
her cup of tea not sweet enough. She keeps adding sugar in her cup.
Mom tells her to stop and mix the sugar. But the only spoon gets
dropped on the floor. Mom blames the girl. Angry, the girl uses her
finger to stir her tea and burns her finger. Mom applies cream on it.
Props Umbrella, raincoat, towels-2, hair dryer, electric water kettle, teacups-
2, teaspoon-1, Sugar, milk in pots, teabags-4, cream tube-1
Make Up Index finger of the girl is made reddish with Potassium Permanganate
solution 0.1% making it appear burned.
Sound Electronic sound file attached. Double click on it for sound of rain. @
Run time 4 minutes
Key ltems Beat 1: rain, umbrella, corner
Beat 2: wet, hair, towel
Beat 3: dry, hear
Beat 4: cold, sweater
Beat &: tea, cup, next
Beat 6: add, sugar, sweet (taste)
Beat 7: mix, spoon, drop
Beat 8: finger, burned, cream
Special Note Beat 4: Sweater = jumper = pullover. In some countries, the term

'sweater' (which has no front opening) may be used loosely to refer to
‘cardigan’ {fastened at the front). Follow the local usage but use one
and only one most common word (sweater or jumper or pullover.).
Beat 8: Water in the ketile is not actually very hot.



M (relieved) Ah, you cane back. G It was raining. ... Unbrella, Mom where
should | keep the unbrella? Mmoffers to take the unbrella but steps back
as it is wet. MGve the unbrella tomyg ... Ch no, put it in the corner.

G Wii ch corner? This corner? MNo, not there. Put it in that corner. Beat
2: wet. hair, towel M Take off your raincoat. G Ilts wet. Momtakes the
rai ncoat and hangs it on a peg/ the back of a chair. MYour hair is wet. G
(touches hai Yes, it is wet. Gve ne a towel. Mmoffers a towel. G This
s yours to k14 L The girl towels her hair. Mom touches
her hair, therainSsediRy olitsidd ant biwdkriéd MEHEIs PABIAG up alNb ¥eWh, hair is still
wet. Beat 3:(s@arind'Bérnddern pi cks up a hair dryer. MDry your hair. The
girl tak therdlhingl ... ltéraming. on. |t hums softly. Momsits down and opens
a nmagazi ne.Thihd&iceheys. SREP SRS Siteqasks the girl ... who cannot hear due
to the dmyernt's not afniblymowdl stoppedce can). M Do you want tea’? ... Ah, she
can't hear rBustsin a BRReatwe? XaiMdabafdife Ja fBdel Wt WABFeIlh 8¢t Hairdndlfagks up,
real i zes Momavé gswétitigspiBkhiniigellasm | €s i nnocently, continues drying her

hair. G @ owmbmtouchi ng back of an ear) | can't hear you. The girl
switchesgff f(rélieeedyr yer. G Yes, Mom | can hear you now. M (touches her
hair) 1tS" dram, you came back.

G It was raining. ... Umbrella, Mom, where should | keep the umbrella?

Mom offers to take the umbrelta but steps back as it is wet.
M  Give the umbrella to me. ... Oh no, put it in the corner.
G  Which corner? This corner?
M  No, not there. Put it in that corner,

Beat 2: wet, hair. fowel
Take off your raincoat.
It's wet.
Mom takes the raincoat and hangs it on a peg/ the back of a chair.
Your hair is wet.
(touches hair)
Yes, it is wet. Give me a towel.
Mom offers a towel.
G This is yours towel. Give me my towel.
The girl toweis her hair.
Mom touches her hair, then wipes her hand with a tissue paper.
M Your hair is still wet.

Beat 3: dry, hear
Mom picks up a hair dryer.
M  Dry your hair.
The girl takes the dryer, turns it on. It hums sofily. Mom sits down and opens a
magazine. After few seconds, she asks the girl ... who cannot hear due to the dryer
noise (though audience can).
M Q§ Do you want tea? ... Ah, she can’t hear me. ...
Repeat 2x
(Screams)
Do you want tea?
Girl looks up, realizes Mom is saying something, smiles innocently, continues drying
her hair.
G (loud, touching back of an ear)
| can't hear you.
The girl switches off the dryer.
G Yes, Mom, | can hear you now.
M (touches her hair)
it's dry.
G (touches the hair)
Yes, it's dry.

QX O



G (touches the hair) Yes, it's dry. 45 Safi 4: cold, sweater Suddenly, the

girl starts feeling cold, maybe getting wet is going to make her ill. She
hugs herself first, then starts shiverifig. G Mom It's cold. ... | am
feeling cold. ... I amcold. MOnh, you are feeling cold? G Yes, Mom GCet

me a sweater please. Mmagets her a sweater. MHere is the sweater. The
girl wears the sweater. G Thanks. Its a nice sweater. ... | amnot cold
now. Beat - S&Qééﬂﬁ-é@pfﬁéi‘ﬁll\/bm picks up a tea cup, puts two teabags in it.
M Do you warguddealy, tke Gebstahd @@r@é&dﬁnayﬁélgembﬂvét om@o@néﬂ&eﬁ@?ilt RpeCup.
Mom gi ves t vituge heRself itsY,Qhén Stds shiverdigd Ny cup. do | do next? Mom
p0| nts t @ theom) IestsitC.. Kein feling dbI&EL. @@fneo;d\/ater The girl gets sonme water
in the two comSrou 4relfeiing ¢4iext, you put teabags in the water. Beat 6:
add. sUaa@@, YeseRon( GeshR)a swedierdidadd Next, you add mi | k. G Next? M Next,
you add somMétigats her @ Mexuter. Mom pi cks her cup. M The tea is ready. The
girl takes Hereps thoswémer.cup. G It's not sweet. | want to add nore sugar.

The girl wears the sweater.
G Thanks. If's a nice sweater. ... | am not cold now.

Beat 5: tea, cup, next
Mom picks up a tea cup, puts two teabags in it.
M Do you want tea?
G Yes.
M Come here. You make tea.
G Give me the cup.
Mom gives two cups.
M Your cup ... and my cup.
G Whatdo | do next?
Mom points to the electric kettle.
M Get some water.
The girt gets some water in the two cups.
G Next?
M  Next, you put teabags in the water.

Beat 6: add. sugar, sweet (taste)
Next?

Next, you add milk.

Next?

Next, you add some sugar.
Next?

Mom picks her cup.

The tea is ready.

The girl takes a sip from her cup.
It's not sweet. | want to add more sugar.
She adds more sugar.

Repeat 3X

Beat 7: mi |
Mom has been waiching amused. Now, she stops her.
M  Hey, you have to mix it.

She gets a teaspoon and stirs her own cup.
M Mix, mix, mix.
G
M

QT O0TOZO

Give me the spoon.

Wait

Repeat 2x

Mom passes the spoon to the girl but the spoon drops on the floor.
G  Oh, Mom, you dropped the spoon!
M No, I did not drop it. You dropped it.

I You dropped it.

M § You dropped it.



She adds nore sugar. Repeat 3X Beat 7: m x. spoon. drop Mom has been

wat chi ng anmused. Now, she stops her. M Hey, you have to mx it. She gets a
t easpoon and stirs her own cup. MMxgmx, mx. GGve nme the spoon. M
Wait Repeat 2x Mom passes the spoon to the girl but the spoon drops on the
floor. G Oh, Mom you dropped the spoon! MNo, | did not drop it. You
dropped it g G You dropped it. M You' dropped it. 46 | Repeat |Ix Beat 8:
finger. buliR&PeatTam Si | ence. The girl is incensed. She gestures to stir

wi th her index fi nger... G ghaughtily) | don't need the spoon. ... | can
use my finger . _ di ps her finger in her cup. The water is
scal di ng hotsilenée. PueRirl B¥ndehB&E She YRStURIAD GBSWPRHiIndeX(fingethi | €. Mdm

exam nes herhéigh@ig. I1t's red. She blows on it. M Your Finger is burned. G

(sobs) MP filagat need ihe susmed | chidlsd myeRga. medi cal cream tube froma
cabi net/ ppoxpon’#yl Put sone creamon it. G Gk, put creamon it. Mom applies
the cream gam]@rgwaibyheﬁﬂn%ser Inaedf cegCimeabdieris sbliangmot. es affectionately. G
Mom ... G| ©ghyey fing&e End 47
She prances about for a while.
Mom examines her finger. It's red. She blows on it.
M  Your finger is burned.
G (sobs)
My finger ... is burned.
Mom takes a medical cream tube from a cabinet/ box.
Put some cream on it.
Ok, put cream on it.
Mom applies the cream generously.
They look each other. Mom smiles affectionately.
G Mom ... [ love you.

O

The End



APPENDI X G Appl e Thief - R&E Skits Tl = Teacher-Actorl T2 = Teacher-Actor?2
give s Tl: Gve ne an apple. T2 gives an apple. % Tl: Gve ne a knife. T2
gives a knife. 11 Tl: Gve hima pencidz T2 gives a pencil to a student.
want 1% T1 offers various toy fruits to T2... T1: What do you want? T2: |
want an apple. T1 gives an apple to T2. Is T1 offers an apple... T1l: Do you
want the apple? T2: Yes, | want the asgl e. T1l: | want sonme cream T2
offers the tube/jar. T1 takes somef rubs on her hands. apple Is
There are fewtoy fruits on the table., Tl G ve nme an apple. T2 gives the
apple. 19 T1 offers an appl e__%ppﬁngggfyBéE\,ﬁﬁs the apple? T2: Yes, | want

the appl &y MIdnalhete an apple. .
T2 = Teacher-Actor2

give
P

T1: Give me an apple.
T2 gives an apple.

T1: Give me a knife.
T2 gives a knife.

T1: Give him a pencil.
T2 gives a pencil to a student.

want

T1 offers various toy fruits to T2...
T1: What do you want?

T2: | want an apple.

T1 gives an apple fo T2.

T1 offers an apple...
T1: Do you want the apple?
T2: Yes, | want the apple.

T1: | want some cream.
T2 offers the tube/jar. T1 takes some cream and rubs on her hands.

apple

P

There are few toy fruits on the table.
T1: Give me an apple.

T2 gives the apple.

T1 offers an apple...
T1: Do you want the apple?
T2: Yes, | want the apple.

T1 offers an apple...
T1: Do you want the apple?
T2: No, | don’'t want the apple.

what
T1 taps the shoulder of T2 from behind.



T1: Do you want -the apple? T2: No, | don't want the apple. what TI taps
the shoul der of T2 from behind. 48 T2: Wat? T1. Nothing. 0 Tl offers
various toy fruits to T2... Ti: What g4 you want? T2: | want an apple. T1
gives an apple to T2. T1 oblivious to her surroundings |ooks in the mrror
and makes faces T2: What are you doing? Tl is enbarrassed. mne T1 finds

a coin fl:r roor pi cks up and examnes it. T2: It is mne. Ti picks
up a pen he table to wite. T2 snatches it... T2: It's mine. T2 and
Tl sitti %t?h!i‘gt able. Absent-mindedly, in order to nake room on the abl e,
T1 push two stacks of books off the table. They stoop to pick the books.
TI:This is is_pnot mne. T2: This is mne.... This is mne.
no 0 T1 Vat'?“%*%!ﬁ@&?&éﬁ T1: Are you M. ---?2 T2: No. | am---. O
T1 asks BREHA VY Wﬁﬂt % he | ocal (or, other than target) |anguage. T2

| ooks pu ‘Ha” P a 3_ asks in target | anguage... TI: Do you speak ----
(name of tﬂé"elséwgﬁﬁ’& 5’ “T2: No. don't speak ---. 0 Tl offers candy. ..

T1:. Do
y(H vuous to(fter Sl}r/rroundmgs looks in the mirror and makes faces.
T2: What are you doing?
T1 is embarrassed.

mine
T1 finds a coin from the floor picks up and examines it.
T2: It is mine.

T1 picks up a pen from the table to write. T2 shatches it...
T2: It's mine.

T2 and T1 sitting at a table. Absent-mindedly, in order to make room on the able, T1
pushes two stacks of books off the table. They stoop to pick the books.

T1: This is mine. ... This is not mine.

T2: This is mine. ... This is mine.

no

T1 taps on T2's shoulder...
T1: Are you Mr. «--?
T2: No. lam -,

T1 asks T2 something in the local (or, other than target) language. T2 looks puzzied. T2
then asks in target language...

T1: Do you speak ---- (name of the language)?

T2: No. | don’t speak ---.

T1 offers candy...
T1: Do you want a candy?
T2: No.

let go

T1 and T2 are measuring the length of the table with the measuring tape.
T2 drops her end and picks up two times.

T1: (annoyed) Don’t let go.

T1 measures the length and wants to fold back the tape.

T2 holds the tape tight.

T1: Let go.

T2: Oh, ok.



T2: No. let go Tl and T2 are neasuring the length of the table with the
measuring tape. T2 drops her end and picks up two tinmes. T1: (annoyed)
Don't let go. Tl nmeasures the length agd wants to fold back the tape. T2
hol ds the tape tight. T1: Let go. T2: Ch, ok. 49 Tl and T2 grab an object
(pencil/ book) fromthe table at the sane time. TI: Let go. T2 lets go of
the object... T1 grabs T2's hand. T2: (angrily) Let go. T1 lets go of the

hand. ye 0T1 oints to a bag with an appl e inside. Tl.- Is there an
appl e? Tiﬁ ' gab aaﬁaleﬁbﬁpagciv H@O’ﬁﬁrﬁﬁb"he lablerat th?ﬁé@l@)"'m&%s 0 Tl points to
a knife | tsﬂféath TI: Is that a knife? T2 takes out and holds the
knife... SgPrRSH%e)O - IN Tl offers candy... T1: Do you want a candy?
T2: Yes. D T1 taﬁas on T2's shoul der. T1l: Are you Mss ---? T2: (shakes

h Y. --
ands) % (@neriy) Let g MM ss cut O

T1 lets go of the hand.

yes

T1 points to a bag with an apple inside...
T1: Is there an apple?

T2 takes out and holds the apple...

T2: {nods) Yes.

T1 points to a knife in a sheath...
T1: Is that a knife?

T2 takes out and holds the knife...
T2: {(nods) Yes.

T1 offers candy...
T1: Do you want a candy?
T2: Yes.

T1 taps on T2's shoulder...
T1: Are you Miss ---7
T2: (shakes hands) Yes, yes. | am Miss ---

cut

T1 spreads a sfring...
T1: Cut it.
T2 cuts the string with a pair of scissors.

T1 offers toy fruits whose two halves are attached with Velcro hook and loop fastener.
T1: Cut this.

T2 cuts it.

Repeat with two fruits

some

T1: Give me some candy.

T2 offers the whole bag.

T1 declines the bag, she wants only some...
T1: Give me some.

T2 gives some candies to T1.



Tl spreads a string... T1: Cut it. T2 cuts the string with a pair of -
scissors. O Tl offers toy fruits whose two halves are attached wth Velcro
hook and | oop fastener. T1: Cut this.502 cuts it. Repeat with two fruits
some 0 T1: Gve nme some candy. T2 offers the whole bag. T1 declines the
bag, she wants only sone. T1l: Gve ne sonme. T2 gives sone candies to T1.
19 50 Tl rr]}t sone cream T2 offers the whole tube/jar. T1. Oh, give ne

sone. T1 wﬁégm and rubs on her hands. 0 Tl opens a Coke can.

Tl : e/) . Ok give nme sone. T1 pours sone in T2's

gl ass q @Vq'ﬁ‘eo‘?%‘?s a dr%/ white board marker to T2. T1: Wite your
?'ées" oiRe TRRM AR s

name. T2 shefhangsdry . . T2: | cannot wite with it.
0 TI1: Cpﬁ"l the bottle. T2 tries and fails. T1: You cannot open it. D

T1 opens a Coke can.

T1: Do you want Coke?

T2: No. ... Ok give me some.
T1 pours some in T2's glass.

cannot

T1 offers a dry white board marker to T2.
T1: Write your name.

T2 tries but the marker is quite dry...

T2: | cannot write with it.

T1: Open the botile.
T2 fries and fails.
T1: You cannot open if.

T1: (winks) Can you close one eye?
T2 tries to wink but closes both of her eyes.
T1: (laughs) You cannot.

can

T1 tries to open a bottle but fails.
T1: | cannot open it.

T2 takes the bottle and opens it.
T2: | can.

T1: (winks) Can you close one eye?
T2, after two unsuccessful attempts, winks.
T2: | can.

T1 touches a high spot on the wall.
T1: Can you touch it?

T2 tries and fails.

T2: 1 cannot.

T1: 1 can.

small

T1: Give me the small ball.

T2 offers bigger of the two balls.
T1 picks up the small ball...

T1: No, | want the small ball.



T1l: (winks) Can you close one eye? T2 tries to w nk but closes both of her
eyes. Ti: (laughs) You cannot. can T1 tries to open a bottle but fails.
T1: | cannot open it. T2 takes the bot4j] e and opens it. T2: | can. % T1:
(w nks) Can you cl ose one eye? T2, after two unsuccessful attenpts, w nks.

T2: | can. 0 T1 touches a high spot on the wall. T1: Can you touch it? T2
tries and fails. T2: | cannot. T1: | can. small 0 Tl: Gve nme the small
ball. T2 _offers bigger of the two balls. TI picks up the small ball... TI1:

No, | warft!’ B reeacrPii#ss: 51 T1: Gve me a cup/ glass. T2 offers bigger of
the two Qf¥Eryigeared the typ.cupshglassast he smal | cup/ glass. T2 gives the
smal | cugl: pive me thesimathetr/ 8888y 2 T2 picks up the big candy and pushes back
the snal IT2gies thesmalcyp.qon' t want the small one. big IN T1: Gve me the

bi ball _ T2 offers smaller of the two balls. TI i cks up the bi ball ...
J T1: Do you want candy? P P 9

T2 picks up the big candy and pushes back the small one...
T2: | don't want the small one.

big

P

T1: Give me the big ball.

T2 offers smaller of the two balls.
T1 picks up the big ball...

T1: No, | want the big ball.

T1: Give me a cup/ glass.

T2 offers smaller of the two cups/ glasses.
T1: Give me the big cup/ glass.

T2 gives the big cup.

T1 offers a big candy...

T1: Do you want candy?

T2 picks up the small one and pushes back the big one...
T2: 1 don’'t want the big one.

knife

T1 is looking at a fruit (real or toy).
T1: Give me a knife.
T2 gives the knife. T1 takes the knife and cuts the apple.

T1 shows a small toy knife...
T1: | have a knife.

T1 brandishes a big toy knife...
T1: 1 also have g knife.

T1 has two table knives, T2 has two forks.

T1: I have two knives.

T2: | have two forks.

T1: You give me one fork. | will give you one knife.
They do the exchange.

try again

P

T1: Draw an elephant (or any animal).
T2 makes an ugly drawing.

T1 erases it...

T1: Try again.

Repeat 3x

T2: | don't want to try.



. T1: No, | want the big ball. T1l: Gve nme a cup/ glass. T2 offers smaller of
the two cups/ glasses. T1: Gve ne the big cup/ glass. T2 gives the big
cup. T1 offers a big candy... T1: Do ypu want candy? T2 picks up the snall
one and pushes back the big one... T2: | don't want the big one. knife D
Tl is looking at a fruit (real or toy). Ti: Gve ne a knife. T2 gives the
kni fe. Tll_takes t{le knife and cuts the apple. Tl shows a small toy knife...

T1: | ha\zlsé'%" 3 P2lIooR10 ff-andi shes a big toy knife... T1: | also have a
knife. TUIRSOYNBeESH) e kpives, T2 has two forks. Ti: | have two kni ves.
T2: | hat@_tq_'\ﬁﬁ’ si&hakes hisBeadyi ve ne one fork. | will give you one knife.
They do the 'BX®9HAye. try again 0 T1: Draw an el ephant (or any animal). T2
makes an

t : - . : .
awi ng. Tl _erases it... TI: Try again. Repeat 3x T2: |
don't wa 1_L b _baﬁcg)nltg Tdives a balloon to Ti... Ti: Blowit please. T2
tries, failf5O%IRY¥¥s his head. TI: Try again. Repeat 2x

try

T1 tries to open the bottle but fails.
T2: Let me try.

T1: Open it please.

T2: | am trying!

Finally T2 succeeds.

T1 puts on a cap/ glasses, iakes off and offers to T2
T1: You want to try!
T2 accepis the offer and tries.

T1 eats a candy from a candy pack, offers one to T2...
T1: Do you want one?

T2: No.

T1: Try one.

T2 accepts.

again

T1: What's your phone number?
T2: 6783-5432

T1: TeH me again.

T2: 6789-5432

Repeat 2X

T1: Thanks.

T1: Count fo five.
T2:1,2,3,4,5.
T2: Count again
Repeat 2x

you

T1 and T2 play with a ball.
T1: Get the ball.

T2: You get the ball.

T1: You get the ball.

T2: Ok.

T1 is sitting on the sofa. She gets up to get a magazine.
T2 quickly occupies the sofa. T1 stands over T2, arms akimbo...
T2: Sit there.



T2 offers the balloon to T1... TI: Now you try. try T1 tries to open the
bottle but fails. T2: Let me try. T1l: Open it please. T2: | amtrying!
Finally T2 succeeds. D Tl puts on a cagy gl asses, takes off and offers to
T2 T1: You want to try! T2 accepts the offer and tries. % Tl eats a candy
froma candy pack, offers one to T2... T1: Do you want one? T2: No. TI:
Try one. . T acc)e\Pts._ again % T1: What's your phone nunber? T2: 6789-5432
TI: Tell § ‘&g&fn"“ﬁ'i?h%?eg-msz Repeat 2X T1: Thanks. 0 T1: Count to
five. T .:Y,"t sittheres 5 T2. Count again Repeat 2x you T1 and T2 play

wWth a b¥SRealeX - ot the ball. T2: You get the ball. Ti1: You get the
bal . T22fARlly gets up.

P

T1 is sitting on a chair.

T2: Hey, you!l

T1 looks up, looks around, looks at T2 puzzled.
T2 asks him to exchange the seat with a student...
T1: Yes, you. You sit there. And you. You sit there.

for
T1: This book/ pencil is for you; this one, for me; this one, for irma (a student).

for you

T1 distributes color pencils or candies.
T1: This one is for you, this one for me, this one for you, this one for me, this one for
you, this one for me.

thank

T1: Give me your pen, _
T2 takes out the pen from her pocket and gives to T1.
T1: Thank you.

T1: Do you want a candy/ cookie?
T2 accepts quietly.

T1: Say, Thank you.

T2: Thank you.

T1 takes out a tissue from the pocket and drops a coin.
“T2 picks it up and gives to T1.
T1: Thank you.

enough

T1 pours the water to a cup held by T2.
T1: {pauses) Enough?

T2: Not enough,

Repeat 2x

T1 pours water to the brim...

T1: Enough?

T2: Enough, enough!

T1 gives a handful of wrapped candies to T2, and offers more...
T1: Do you want more,
T2: No, this is enough.

not

T1 points to a bag with an apple inside...



Tl is sitting on the sofa. She gets up to get a nmagazine. T2 quickly

occupi es the sofa. Tl stands over T2, arnms akinbo... T2: Sit there. 53 TI:
(upset) You sit there. T2: You sit thgge. Repeat 2x T2 finally gets up. D
Tl is sitting on a chair. T2: Hey, you! Ti |ooks up, |ooks around, | ooks
at T2 puzzled. T2 asks himto exchange the seat with a student... TI1:

Yes, you. YPU sit there, And you. You sit there. for T21: This book/ pencil
is for y SR 3bRNaNE3, ne: this one, for Irm (a student). for you T1

di stri butlgdaken gt a %hepﬁg’%@p%ndl es. T1: This one is for you, this one for
me, this H‘OFB}NS‘/&P nety kangna. KsANABPIEt his one for you, this one for ne.
thank T G ve nme your pen T2 takes out the pen from her pocket and gives
to T1. %: Thank Q T1: Do you want a candy/ cookie? T2 accepts

qui et | y. Ftarssan T2¥ﬁ Wﬁd“}‘fou T2: Thank you. T1 takes out a tissue fromthe
pocket arﬁ *bﬁ{-' . T2 picks it up and gives to T1. T1: Thank you.
enough 0 'Fi Boﬁ"é"ﬁ’ﬁ@%ﬁer to a cup held by T2. T1: (pauses) Enough? T2:

Not enou
glq is writing.

T2 picks up an eraser/ pengcil...
T1: Can | take it?

T2 snatches the eraser/ pencil...
T2: No, you cannot.

don't

Pl

T1 offers a candy...

T1: Do you want the candy?
T2: No, | don’t want the candy.

T1 asks T2 something in the local (or, other than target) language. T2 looks puzzled. T2
then asks in target language...

T1: Do you speak ---- (name of the language)?

T2: No. | don’t speak -—.

T1: Do you want candy?

T2 picks up the big candy and pushes back the small one...

T2: | don’t want small one.

T1: Draw an elephant {or any animal).
T2 makes an ugly drawing.

T1 erases it...

T1: Try again.

T2:  don’t want to try.

take

P

T1 is writing.

T2 picks up an eraser/ pencil...
T1: Can | take it?

T2: Yes, you can take it.

T1 offers few candies...

T1: Take some.

T2 picks up one and hesitates over the second one with her hand hovering...
T1: Take it, take it.

T1: Bye, bye.
T2 picks up a bag and gives to T2...
T2: Take your bag.



Repeat 2x T1 pours water to the brim.. T1: Enough? T2: Enough, enough! T1
gives a handful of wapped candies to T2, and offers nore... T1. Do you
want nore. T2: No, this is enough. nots9 Tl points to a bag with an apple
inside... 54 Tl1. |Is there a banana? T2 takes out and holds the apple... T2:
(nods) No, it's not a banana. It's an apple. is Tl taps on T2's shoul der...
T1l: Are you n a me? T2: No, | amnot na me. Tl is witing. T2 picks up
an eraser®@Bencil... T1: Can | take it? T2 snatches the eraser/ pencil...
T2: No, yduakemoba. dotlanfram her pkkeff.f ers a candy... T1: Do you want the
candy? TA: | have oneddodlat. want t he candy. % T1 asks T2 sonething in the |ocal
(or, ot hdr takesout &vgdollars oy unegpockeR.. | ooks puzzled. T2 then asks in target
| anguage.T2; | hdve o dodarsspeak ---- (nane of the |anguage)? T2: No. | don't
speak ---. T1: Do you want candy? T2 picks up the big candy and pushes back
t he smal [T1dwéds up arapplé...don't want snmall one. T1: Draw an el ephant (or any
ani mal ). T1: | have an apple.

T2 holds up a knife...

T2: | have a knife.

T1: Do you have a pen?

T2 rummages in her pocket, comes empty-handed...
T2: I don’t have a pen.

T1 takes out a pen...

T1: Oh, | have a pen.

say

&

T1: Say, Hil

T2: Hi

Repeat with Hello, Bye.

my

Of the two books on the table, T1 and T2 pick one each...
T1: This is my book.
T2: This is my book.

Repeat with pairs of pens and candies.

this

T1 points to a table...
T1: What is this?
T2: This is a table.

Repeat with chair, apple. knife.
tell

T1: Tell me your name.
T2 tells her name.

T1 points to a student...
T1: Tell me her name?
Repeat with two more students

T1 writes '9+7="7"' on the white board...
T2: Nine plus seven is...
T1: Don’t tell me. Don't tell me. 947 is ... 9+7 is 16.



e LR

T2 makes an ugly drawing. T1 erases it... T1: Try again. T2: | don't want

totry. take It Tl is witing. T2 picks up an eraser/ pencil... T1l. Can |
take it? T2: Yes, you can take it. 19 g4l offers few candies... TI1:. Take
sone. T2 picks up one and hesitates over the second one with her hand
hovering... T1: Take it, take it. T1l: Bye, bye. T2 picks up a bag and
gives to T2... T2: Take your bag. 55 have T1 takes out a dollar from her
pocket . T1: | have one dol | ar. ARPENRECHG,t two doI I ars from her
pocket . T2: | have two dollars. T1 holds up an appl T1: | have an
apple. T2 hol ds up a ITMP?@D’SP’arzs”th’Hﬁ%éO’aStﬁﬁ?\Péomeefl Do you have a
pen? T2 runmages in her pocket, cones enpty-handed. T2: | don't have a
pen. T1 takes out a pen. T1l: Oh, | have a pen. say 9 T1. Say, Hi!

Apple Thief

KEY ITEMS

Beat1: apple, what, mine
Beat2: give me, no

Beat3: letgo

Beat4: you, take it

Beat5: want, yes

Beat6: cut, some

Beat7: knife, cannot, small, big
Beat8: cannot, try again

Beat9: for you, thank you
Beat10: enough, don't want



T2: H Repeat with Hello. Bye. ny O the two books on the table, Tl and T2
pi ck one each... T1. This is my book. T2: This is nmy book. Repeat with
pairs of pens and candies. this DTl pgints to a table... T1. Wat is
this? T2: This is a table. Repeat wth chair, apple, knife. tell 0 TI:
Tell me your nane. T2 tells her nane. O T1 points to a student... TI:
Tell me her nane? Repeat with two nore students Tl wites '9+7=?" on the
whi te board. T2: Nine plus seveﬁfﬂgmﬂl Dont tell me. Don't tell ne.
9+7 is... 9+7 is 16. 56 APPENDI X H T P Substitute for Stage
Pronpter Apple Thief KiRe ZRiRRfapSybst ’tuéﬁﬁ?"eg aﬂﬁ tompfale Beat2: give ne,
no Beat3: let gq Beat4 take it Beats: want, yes Beath: cut, sone
Beat 7: knife, carfet 1t Bl ARdaignligannot , try again
Owner takes out a tmy knife and holds it up.

THIEF You have a knife!

OWNER  Yes, I have a knife.

The knife is tiny. Owner tries to cut the apple but fails.
OWNER I: cannoft cut the apple.

THIEF You cannot cut the apple.
Repeat 3x

(opines)
THIEF  Bitis a small knife.
(agrees)
OWNER It is a small knife.
Repeat 1x
Thief puils out a big (plastic) knife.
THIEF | have a big knife.
OWNER  Wow, you have a big knife.
(brandishes knife)
THIEF | have a big knife.



Beat 9: for you, thank you BeatlO: enough, don't want 57 APPENDI X J Type 2
Di splay Substitute for Stage Pronpter Beat7: small knife. big knife,
cannot Owner takes out a tiny knife angg holds it up. THI EF You have a
knife! OMNER Yes, | have a knife. The knife is tiny. Owmer tries to cut the
apple but fails. OAMER | cannot cut the apple. TH EF You cannot cut the
apple. Repeat 3x TH EF (opines) It is a small knife. OMER (agrees) It is
a small knife. Repeat | x Thief pﬁm big (plastic) knife. TH EF I
have a big knife. OAMNER Ww, you have a big knife. THI EF (brandi shes
knife) I have a big knife. 58 APPENDI X K Text  and di al og acconpanyi ng
Figures 1 to 6 Figure Terhprd didlegacsompanying Figseesh tafpie. Figure 2 This
is Jeff. Jeff wants the apple. Figure 3 Jeff takes the apple. Nancy says,
"Jeffl” F.%lgel}‘r&says, "What ?" Nancy says, "Gve ne the apple.”

This is Nancy.

Nancy has an apple.
Figure 2

This is Jeff.
Jeff wants the apple.

Figure 3

Jeff takes the apple.

Nancy says, "Jeffl"

Jeff says, "What?"

Nancy says, "Give me the apple.”

Jeff says, "No."

Nancy says, "This is my apple. Let go of the apple.”

Figure 4

Nancy takes the apple.
Jeff wants some apple.

Jeff wants to cut the apple.
Nancy also wants to cut the apple.

Nancy tries a small knife.

Nancy tries a bhig knife.

Nancy cannot cut the apple.



Jeff says, "No." Nancy says, "This is nmy apple. Let go of the apple.”
Figure 4 Nancy takes the apple. Jeff wants sone apple. Jeff wants to cut
the apple. Nancy also wants to cut thesapple. Nancy tries a small knife.
Nancy tries a big knife. Nancy cannot cut the apple. 59 Figure 5 Jeff cuts
the apple. Jeff gives the apple to Nancy. Jeff gives the apple to Nancy
agai n. {@nc says, "Thank you." Figure 6 Jeff gives the apple to Nancy
agai n. %5says, "Enough." Jeff gives the apple to Nancy again. Nancy
says, "1 don't want it." Jeff eats the apple. THE END 60 APPENDI X M
[l'lustration of Simlarities between LI Acquisition and the Inventive

Met hods (i n 2EHSUWSHSARRIeH at | east one enbodi ment) Feature First
Language AcquiJeffidives fhe\uppld ueNMedyr0ods Caregi vers nodel their speech to
the child s |lev [ rder understood as per their understandi ng of

n d to he
the child's cjﬁﬁjrﬂ"t’?% ed’!?tﬁ"ﬂ%éﬁ'i‘%‘f‘i‘q,a'“'corrpetence. |f the message i s not

under st ood Nancy says, "Thank you."
Figure 6

Jeff gives the apple to Nancy again.
Nancy says, "Enough."

Jeff gives the apple to Nancy again.
Nancy says, "l don’t want it."”

Jeff eats the apple.

THE END
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If the message is not understood
by the child, the caregivers repeat,
rephrase and expand it.

The caregivers' steer clear of
complex topics. Their message
concerns ‘here and now' (not in
the neighborhood; not yesterday).

ed-in—dialogs-several
Theemthejen cefir i’ Trdays  and
r fHEProgaient #id Sxnositoryy skt are
scripted to ensure that each dialog
provides comprehensible speech input
to the student. The key language items
(vocabulary, syntax} as well as the
themes of the plays accord with the

students' learning levels.

In a “theater of life” play, within a beat,
each key language item is repeated in
dialogs several times. In subsequent
beats, the language item may recur.
The reinforcement and expository
sessions further confirm, clarify or
correct the meaning of the item by using
it repeatedly in isolated contexts.

The ‘theater of life” plays deal with 'here
and now', which happen to be easier to
deal with on the stage.

Extra-finguistic clues

The caregivers ofien provide
speech input along with a sensory
experience (showing a physical
object, imitating an action). The
‘here and now' nature of their
language facilitates provision of
sensory experiences.

The caregivers use exaggerated
gestures, expressions and tone of
their voice in order to facilitate
comprehension of novel language
items (vocabulary or syntax).

The "theater of life” lessons carefully
plan such sensory experiences for each
key language item

The teacher-actors in a ‘“theater of life”
play and reinforcement and expository
Skits use exaggerated gestures and
fones to ensure that each key language
item whether in a play or skit is
understood by the students.

Effortless &
Inevitable

A child does not consciously learn
the first language. It just happens
and it inevitably happens as long
as the child is exposed fo
comprehensible speech input.

The exposure to “theater of life” makes
the acquisition of foreign language
inevitable without conscious efforts on
the part of the students.

"here
The caregivers often
experience (show ng a physi cal

| anguage

their voice in order to
items (vocabul ary or syntax).
A chi| d dHestrationceiSionitarities between LiAdquisitidrmanddbe Inventjves Methodens



correct the neaning of- the itemby using it repeatedly in isolated
contexts. The "theater of |ife" plays deal with 'here and now, which
happen to be easier to deal with on tée stage. The 'theater of life"

| essons carefully plan such sensory experiences for each key |anguage

item The teacher-actors in a "theater of I|fe pl ay and rei nforcenent and
expository clki t o _11cpn nvgnnnra t ad nncfllr Qnrl tones to ensure that EAaCh
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forei gn | anguage Vﬁpﬁe\ﬂP?ﬁEﬁﬁ’taE%‘ﬁsd?%fﬂ@gé‘f“fe&’f@ SYFterpalic arrerof t he
students| .81 Theg n%ré W oaPde OPr| the first | anguage. The

car egi vel s:hel p ﬂ@t Yhghed leyg %fﬂé’égL@H% st ep atine by including slightly

and only l'i ght her Ievel . Achild s speech grows from
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I | N
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the play$ progrgdEo9Rryl f%@”i%wa@m% AreAPRTing Fefle|SEplR {oRg stédmt i ¢
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parti ci pat-on—prograssy-ng fromsinple (one two words) to conplex (full
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"CLAIM5 A nethod of providing instruction of a target |anguage to one or
nore students whose native |anguage is different fromthe target |anguage,
said nethod conprising the step of prgsenting dramatic interactions
between at | east two teacher-actors, wherein each dramatic interaction:

i ncludes pre-scripted dialog primarily in the target |anguage between the
at |east two teacher-actors, the pre-scripted dialog involving delivery of
a plurality of preselected target M&éage itens; and includes

enmbel | i shments to bmmembe-oﬁﬁlfdvﬂtn‘gdnﬁr@h@ﬂoféféa@geﬂ'fd?@hh §ﬂﬁﬁﬁt§r mdétei ng
adapted to fac t%corrp ehen5| on .of the B’l ural it q%ﬁesel ected target
| anguage iteng "5#?” Pane V53 lapgliags, i3 differant framdpe, ths tgan g.ieif MRBOdi al ogs

are scripted aoshppsiag @ dtep af rosdrtig drdnsticGe RIS bétfeert 8t IBAS WS

conpr ehensi on,of ' the plur resel ected target |anguage items on the
part of the oﬁ%acgﬁr'ﬂ‘ﬂgré E’Fﬁfﬁgﬁ‘?aéj”g Wﬁﬁe&’i‘cﬂo?he pre-scripted dial og and

enbel |'i shment's t hersiaiespee-seriptéddineg prifrafilylie Gedfded ingua®AbetivBéh the at
| an uisition. 2, The met hod

envi ronment a chlldho d first a

according to i(fﬁazf %W"lt W?éra@ Stt%p@nﬁ?BP%Héﬁ%P ohiggrgefivesy gia p'P@éﬂE)‘tOfone of
the foll ow ng pmmt@[teri;eWahbuédwtdmseaﬁa ected target |anguage itens:

tangi bl e props to be n | east .gne teacher-actor or student;
tangi bl e props to %!%ﬁ F’?%@ ﬁ@e@%t(& hel%ﬁs“fm@ﬁg iaglgcﬂ'@re lishmgptsst udent ;
vi sual depi ct ibeing; adspwddo efclliend sompreppasion boRe pitﬁmwgﬁirééeﬂébt%ﬁg@tl ng; and
exaggerated i ntonat|

d di d 1 or 2, wherein
the enbel I i shrffigt @WPF&? %@ﬁé Opﬂ‘ggfrg'{r’fécs &’Gﬁg% ZI rnThe met hod |

according to any om\fheﬁeﬁn tﬂw;@ng@@w&gpt@b&hmlacﬂbﬁf @bdsintéﬁluﬁlsuérﬁhgﬁﬁeﬂa@nguage
itens conpri se vocabul ar od a rdl ng to an one of the

precedi ng cl ai ?’rﬁ”s%g?rgp')r/‘?h%?'ﬂ’ Ofttg? Bléiraﬁ'lt’é?f[gqﬁﬁﬁeée fEoet P?%% ?8t fBen
about 10 and #fopdrt hé exe oesordbdudentsadnet hod accordl ng to Caims5,

wherein the | exenes . are selected fr at le e hi gh frequency
| exenes. 7. The metfSHF %ﬁ'@&ra-s%ot?gﬁ@ogi%%e "’35% gsrt ?WQW@QQOQ{@H@ are
graded in acdéwrrdarating icarrimy émarbnmeni akivado dhitttedod fisteasir@gh atquisigorone or
nore students. 8. The nethod according to any one of the precedi ng clains,

wherein said
2, The method according to Claim 1, wherein the embellishments comprise at

least one of the following associated with the preselected target language items:
tangible props to be manipulated by at least one teacher-actor or student;
tangible props to be referred to by at least one teacher-actor or student;
visual depictions;
sound effects;
repetition;
exaggerated gesturing; and

exaggerated intonation.

3. The method according to Claim 1 or 2, wherein the embellishments

comprise extra-linguistic clues.

4, The method according to any one of the preceding claims, wherein said
target language items comprise vocabulary items.

5. The method according to any one of the preceding claims, wherein said
target language items comprise between about 10 and about 20 lexemes.



plurality of target |anguage itens have previously not been taught to the
one or nore students. 9. The nethod according to any one of the preceding
clainms, wherein the dramatic interactgdpns conprise a play and at | east one
skit. 10. The nethod according to Claim9, wherein the play involves a plot
or story line for enhancing student retention and recall of the at |east
one targ | anguag It 11. The t hod according to Claim9 or 10,

wher ei n ﬁ]e pl ay cg-rl?ﬁrmégéd 3000;5‘;'-{59 Eﬂn&f“&m of WRIgidhe %"%‘E@ﬁaéﬁ’s%edﬁﬁt%fé‘ﬂ“mth at
| east one t ar geleasborgusg ef higk feqlshey Td@meet hod according to Caim 11,
wherein each of the segnents is associated with between about one and
about five target |anguage itens. 13. The nethod according to any one of

Clhai lms o 3 é_z, | V\II"IGTheirﬁlethdStﬁa@iordﬁﬁ?ﬁi ClaPig o8 6] \fm@@mn{]éﬁ feRémbs ??et@ﬂdéﬁ ?I otg,
the limted dialog compuising, sentences. invalvip e repetition of a
| east one tar ﬁg?orﬁa'ﬁcc?ur@ﬁba'? i"gw&'ﬁ“?'ﬂ%"iEﬁ?@?gé@'.thgﬁ'?e Fheoksttdiiaiccor di ng

to daim13, wherein the limted dialog is configured for student

participation, whereby the resultant direct, persopal experience enhances
student retention eﬁ' W%E‘?ﬂ fecojdng yr%?t%éf’%@’@‘&?‘ﬁ'i‘%ﬂa  WhgreBReiIbf O ai ns

9 to 14, wher gilunalitpohtagiet tangGageaisashaleqste Holh) NotWebh 3Bt ahdBhe bANguage
item 16. The neth cording to any one of Clains 9 to 14, wherein the

d ac
play and at Inéoa{EtSPugﬁgtsskit are related via at |east one target |anguage
item 64 17. The nethod according to Caim 16, wherein each skit is related

to the pl.ay via at.|ea ne target |langquage item. 18. The, nethod
according to d ai mtrfg nb‘?%‘iq??c ﬁ?gﬁ’r?'}yﬁ@ é’? SR EreqiREClRinS, Wh%'@ffb‘ﬂ?ses a
plurality of skarhatic ifterdctiens sdrepriziera Siay and ki lbgstione skitn | nvol ve al | target
| anguage itens fromthe play. 19. The nethod according to any one of the
precedi ng clains, wherein dialog between the teacher-actors in each

dramat i c 1Dnt er act i dheinssteodchesrding o Claint beviidreigate plealyoResa pifl or dtogy et hod

arget | anguadt 149 8Tyl TudfESEbRR e Rt edh off imsbchiencpnbe The

met hod accorditag.t o any one of the preceding clains, wherein said

presenting step conprises the at | east two teacher-actors presenting the
dramatic interactions live. 22. The nmethod according to any one of the
precedi nd1cl ai ms, Themedthodadodrdimy ©s@aim 8gr $0,afheteinmtid pley cpnesRBta ng t he

dramatic int e'bﬁ‘l?élft)? Qfsse\é'maen% enéuckta'sggcgétgd with at least one target language item.

12. The method according to Claim 11, wherein each of the segments is
associated with between about one and about five target language items.

13. The method according to any one of Claims 9 to 12, wherein the at least
one skit comprises limited dialog, the limited dialog comprising sentences

involving the repetition of at least one target language item in the sentences.

14. The method according to Claim 13, wherein the limited dialog is configured
for student participation, whereby the resultant direct, personal experience enhances

student retention and recall.

15. The method according to any one of Claims 9 to 14, wherein each skit is
associated solely with one target language item.

16. The method according to any one of Claims @ to 14, wherein the play and
at least one skit are related via at least one target language item.



arrangenment. 23. The nethod according to Caim?22, wherein the dramatic
interactions are presented via a videocassette. 24. The nethod accordi ng
to Claim?22, wherein the dramatic integgpctions are presented via a DVD.

25. The nethod according to Caim22, wherein the dramatic interactions are
presented via a video conpact disc. 26. The method according to C aim 22,
wherein the dramatic interactions are presented via a film 65 27. The

met hod according to Claim22, wherein the dramatic interactions are

presentedzvi a a telm@gingdthsy Qéc@?cﬂﬁ@ﬁ)tCIa@rgm ThraR bhewlsiacs isted & e fgyal m 22,

wherein the dramatic interactions _are presented via a conputer.

met hod accoﬁ’m?{ée%o'ﬂﬁﬁrgﬁti%‘guﬁﬁ\%F%ﬂn the dramatic interactions are
presented via the internet. 30. A nultinmedira arrangenent for providing
instructl n of at ,'?f%et | anguage to one or nore students whose native

| anguage ®s differ $thod eereTding ipdelainy i onde whesslh dherafliggsharng skit

ar rangenent c@@lﬁﬂéésﬁé Plarakty ctiskitd) eftenivhERin i@ SIeRtA Qﬁnq{v%mtdll%rgbf‘t eractions
bet ween at | east two teacher-actors wherein each dramatic interaction:

i ncl udes pr ENGURISHIRES BPRIWBYPBYi narily in the target | anguage between the
at | east two teacher-actors, the pre-scripted dialog involving delivery of

a plurali % pr eI ecte | anguage itens; and i ncl udes
enbel | i sHfents to t 8"?9‘?@0 @‘qubc? 'é@ijtocﬁ”éﬂct?&c’ff'}?epré?ﬁ%wg ¢laimserhereingdinlng

adapt ed to fhatidenitné Raehemicehte Séauh RAmbfEinttrabtioh id skcRisivBlyas Meaaifpd t ar get
| anguage |t§3r5Hon the part of the one or nore students; wherein the dial ogs

are scripte 899l aced in a context in such manner as to ensure
conprehen3| on of the plurality of preselected target |anguage items on the
part of t one or dentcf; and wher?l n the pre-scripted, di aI og and

embel | i s nt s ther @?@%tﬁ%&'e%ﬁ?f g focy angof fhegireeraingyclaimse Whalieythe
envi ronment dakieny bitarjat ladgaé ifdnssdvoidRnBs g% cRiE tédthing@h grammar.

21. The method according to any one of the preceding claims, wherein said
presenting step comprises the at least two teacher-actors presenting the dramatic

interactions live.’

22. The method according to any one of the preceding claims, wherein said
presenting step comprises presenting the dramatic interactions via a multimedia

arrangement.

23. The method according to Claim 22, wherein the dramatic interactions are
presented via a videocassette.

24, The method according to Claim 22, wherein the dramatic interactions are
presented via a DVD.

25. The method according to Claim 22, wherein the dramatic interactions are

presented via a video compact disc.

26. The method according to Claim 22, wherein the dramatic interactions are
presented via a film.
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27. The method according to Claim 22, wherein the dramatic interactions are
presented via a television broadcast.

28. The method according to Claim 22, wherein the dramatic interactions are

presented via a computer.

28. The method according to Claim 28, wherein the dramatic interactions are
presented via the internet.

30. A multimedia arrangement for providing instruction of a target language to
one or more students whose native language is different from the target language,
said multimedia arrangement comprising an arrangement for presenting dramatic
interactions between at least two teacher-actors, wherein each dramatic
interaction:

includes pre-scripted dialog primarily in the target language between the at
least two teacher-actors, the pre-scripted dialog invoiving delivery of a plurality of
preselected target language items; and

includes embellishments to the pre-scripted dialog, the embellishments
being adapted to facilitate comprehension of the plurality of preselected target
language items on the part of the one or more students;

wherein the dialogs are scripted and placed in a context in such manner as
to ensure comprehension of the plurality of preselected target language items on
the part of the one or more students; and

wherein the pre-scripted dialog and embellishments thereto are configured
for recreating a learning environment akin to childhood first language acquisition.



